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Welcome to the 35th Conference of the Association for Moral Education 

Cultivating Tolerance 

Moral functioning and its development 

It is a great pleasure and honor to welcome you to the 35th annual conference of the Association for 

Moral Education in Utrecht. Situated at the Rhine in the heart of the Netherlands, the history of 

Utrecht city dates back to Roman times. The construction of a Roman fortification (castellum), 

probably built in around 50 CE, is usually related to the founding date of the city. The name of the 

Utrecht fortress originally was simply Traiectum denoting its location on the Rhine at a ford. Later, 

the name was adorned with the prefix Ultra (on the far side) to distinguish it from other 

settlements (for example Mosae Trajectum Maastricht). Over time, the two parts of the name 

merged and evolved into the current name (Utrecht). In the second century., the wooden walls 

were replaced by sturdier tuff stone walls, remnants of which are still to be found below the 

buildings around Dom Square. 

Utrecht University was founded in 1636 and chose the motto 'Sol Iustitiae !/lustra Nos' (May the 

Sun of Righteousness Enlighten Us) and the sun as her symbol. 

The oldest part of the Academiegebouw (University Hall) is the Union of Utrecht Room or 

Auditorium, which dates back to 1462. The Union of Utrecht, considered to form the basis of the 

Dutch State, was signed in this room in 1579. The statue of Count John of Nassau in front of the 

Academy Building reminds us of this event. The present Academiegebouw was a gift to the 

university from the citizens and the province of Utrecht in 1886, on the occasion of the University's 

250th foundation day, to satisfy the growing demand for teaching space and rooms. Meanwhile, the 

number of students increased dramatically: from approx. 800 in 1900, to almost 3,000 at the end 

of the 1930s, and to approx. 23,000 in 2000, to 29,000 today. Utrecht University is not only one of 

the oldest, but also one of the largest universities in the Netherlands. 

We have chosen tolerance as the theme for this conference. Tolerance has been regarded as a 

central moral and political value in the Netherlands since its struggle for independence during the 

Eighty Years' War in the 16th and 17th centuries. The Netherlands is well-known worldwide for its 

tolerance, but currently tolerance has become a much more contested value within the Netherlands 

itself. The program contains several important contributions to discuss this issue, as well as the 

latest contributions in the field of moral development and moral education. Besides the scientific 

activities, we hope you will also take the opportunity to enjoy the social and cultural activities going 

on in Utrecht city center. On behalf of the Organizing Committee and the AME Board we wish you a 

fruitful and interesting exchange from the professional and personal point of view, and a pleasant 

stay in Utrecht. 

Daniel Brugman 

Jan Boom 

Doret de Ruyter 

Bert Musschenga 

Wiel Veugelers 

Cees Klaassen 

Utrecht University 

Utrecht University 

VU University, Amsterdam 

VU University, Amsterdam 

University for Humanistics, Utrecht/ University of Amsterdam 

Radboud University, Nijmegen 
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The Association for Moral Education 

The Association for Moral Education (AME) was founded in 1976 to provide an interdisciplinary 

forum for professionals interested in the moral dimensions of educational theory and practice. The 

Association is dedicated to fostering communication, cooperation, training, curriculum 

development, and research that links moral theory with educational practice. It supports self

reflective educational practices that value the worth and dignity of each individual as a moral agent 

in a pluralistic society. 

The Association emphasizes the development of moral understanding in all individuals, and believes 

that such development requires opportunities for engagement in moral dialogue. Through its 

program of conferences and publications, the AME serves as a resource to educators, practitioners, 

students, and the public in matters related to moral education and development, provides expertise 

on educational policies and practices, and provides information about moral education to interested 

parties in the general public. 

The AME aims: 

• To provide a forum for professionals who represent a wide variety of positions in moral 

education. 

• To foster communication, cooperation, training, and research in moral education. 

• To serve as a resource in matters related to moral education. 

Current executives: 

President 
James Conroy 
University of Glasgow, Scotland 

Treasurer 
Garrett Albert Duncan 
Washington University in St. Louis, MO 

Secretary 
Nancy Nordmann 
National-Louis University, IL 

Communications coordinator 
I onia ock 
University of St. Thomas, MN 

AME 2009 Conference chair 
Daniel Brugman 
Utrecht University, The Netherlands 
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INVITED LECTURERS 

Thursday 

Opening: Prof. dr. W. Koops, Utrecht University, 

Dean Faculty Social Sciences, Distinguished Professor in Developmental Psychology, Utrecht 

University 

Presidential address: Prof. dr. James C. Conroy, University of Glasgow 

Friday 

KOHLBERG MEMORIAL LECURE: Prof. dr. M.H. van IJzendoorn, Leiden University 

Saturday 

Key notes 

Prof. dr. Brenda Almond 

.·~r.~······ ,. 
.. ,., . . 

\wl ... 

Prof. dr. Kees van den Bos Prof. dr Cees Schuyt 
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The Venue 

Academiegebouw, Domplein 29, 3512 JE Utrecht, The Netherlands 
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Dom Tower Academiegebouw 

The University Hall (Academiegebouw) is in fact a complex of different buildings, located in 
Utrecht City Center, at the Domplein (square) opposite the Domtower. To help you find the 
right rooms, we will provide detailed floorplans (see next pages), and the rooms will be 
signposted inside the building. Volunteers will be ready to assist you. 
There are two main staircases leading to the Senaatszaal, but to reach the Kanunnikenzaal, 
you will have to pass along the kitchen and take the third staircase. 

Lunch & dinner: 

The Faculty Club restaurant (below the Kanunnikenzaal) will be closed on Saturday and has 
limited capacity. But fortunately, Utrecht City Center offers a wide range of restaurants, 
cafes, bistros and pubs, centered around the Dom Square, Vismarkt and Oudegracht 
area. If you cross Dom Square, heading into the direction of the Dom Tower, and 
continue your way under the tower, you will find the first pubs and restaurants. Along the 
Vismarkt and Oudegracht (the canal), there are plenty of other eating and drinking 
facilities. 

Registration: 

Registration will take place on Thursday morning in Room 1636 (next to the entrance), and 
will later on take place one floor higher, in the beautiful Maskerade Room. In the 
Maskerade Room, some seats and Wifi will be available, and you can print your handouts. 
Please note that there is limited printing capacity! 

Note that the preconference takes place at the University Campus the Uithof. 
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Preconference program overview 
Preconference workshop 1, 
EQUIP: the 'Equipping Youth to Help One Another' training program 

July 1, de Uithof, Utrecht University. 
Blauwe Zaal (Blue Room), Ruppertgebouw, Leuvenlaan 19, de Uithof, Utrecht. 

EQUIP combines a peer-helping approach with cognitive behavior therapy and aims to reduce 
antisocial behavior by decreasing adolescents' self-serving cognitive distortions, improving their 
social skills and stimulating their moral development. The program motivates and teaches 
adolescents to help each other in a group context (6-8 individuals). In this ail-day pre-conference 
workshop (a) an overview is given of EQUIP in several settings, (b) ideas and recent findings are 
presented on program integrity and the effectiveness of EQUIP, and (c) practices and techniques 
are demonstrated and exercised. 

8.30 
9.00- 9.15 

9.15- 9.45 

9.50- 10.10 

10.10-10.30 

10.30-11.00 

11.00-12.00 

12.00-12.30 

12.30-13.30 

13.30-13.50 

13.50-14.10 

14.10-14.30 

14.30-14.45 

14.45-15.15 

15.15-16.30 

16.30-17.00 

Coffee & Registration desk open 
Opening and welcome 

The EQUIP program: Helping 
youth to see - really see - the 
other person 

EQUIP for Educators in secondary 
schools in the Netherlands 

Forensic outpatient treatment and 
EQUIP 

Coffee break 

EQUIP curriculum component 
"Anger management and 
cognitive distortions" 

Discussion 

Lunch 

The role of EQUIP in the 
Responsible Adult Culture at CBCF 

Positive Peer Culture and a High 
Level Moral Atmosphere 

Program integrity of EQUIP in the 
USA and in the Netherlands 

Clarifying questions and 
discussion 

Tea break 

Interventions trainer/ coaches 
during EQUIP and Mutual Help 
meetings 

Summary and discussion 

vi 

Daniel Brugman, Utrecht University 
Loek Dijkman, Teylingereind, the Netherlands 

John Gibbs, Ohio State University, Columbus, 
OH, USA 

Floor v. d. Velden, Utrecht University, the 
Netherlands 

Herman Veerbeek, De Waag, the Netherlands 

Group work in separate rooms 

Bud Potter, Franklin County Community Based 
Correctional Facility, Columbus, OH, USA 

F. Clark Power, Notre Dame University, IND, 
USA 

Petra Helmond, Utrecht University, the 
Netherlands 

Bud Potter, CBCF, USA 
Master class 



Preconference workshop 2, 
Applying the model of hierarchical complexity to scoring moral narratives and constructing 
instruments to measure moral development. 

July 1, de Uithof, Utrecht University. 
Room 103, Ruppertgebouw, Leuvenlaan 19, de Uithof, Utrecht. 

M.L. Commons, PhD, J.G. Miller, B.A., & P.M. Miller, Ed. D. 
Harvard Medical School, Cambridge, MA, USA; Dare Institute, Cambridge, MA, USA 

This workshop teaches people to apply the Model of Hierarchical Complexity Scoring System. Those 
attending the workshop will learn about 1) the model, 2) the concepts underlying the model, 3) the 
description of the stages and their relationship to Kegan's and Kohlberg's stages, and 4) examples 
of scoring samples from interviews, illustrating moral development applied to using the Hierarchical 
Complexity Scoring System (HCSS) as a scoring aid. 

9.30 
10.00 

12.30-13.30 

16.00 

Coffee & Registration desk open 
Opening and Workshop 

Lunch 

End of the workshop 
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July 1, de Uithof, Utrecht University. 
Room 103, Ruppertgebouw, Leuvenlaan 19, de Uithof, Utrecht. 

M.L. Commons, PhD, J.G. Miller, B.A., & P.M. Miller, Ed. D. 
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Thursday July 2 PROGRAMMA AME2009 

Pandhof Aula Unie v Zaal Belle van Westerdijk- Senaat Kanunniken Maskerade 

time Churchgarden Utrechtzaal 1636 Zuylen zaal kamer (Foyer) zaal zaal zaal 
08.15 8:15AM 

Registration & 
Coffee/ tea 

09.15 9:15AM Ooeninq Session 
9:30AM Wil/em Koops 

Dean 

10:15 AM :Jim Conroy 
President AME . 

11.00 11:00 AM BREAK- coffee/tea 

I Symposium 95 I I Symposium 24 I 
11.30 11:30 AM Session 1 - Indiv Session 2 - Citiz Session 3 - Indiv Session 4 - Citiz Session 5 - Other Books 

38 Heinrichs Molewijk 12 Seiler Vozzola 66 Wong on 

63 Hammond Stolper 29 Lishchinsky Higgins-d'Aiessandro 113 Corngold display 

140 Cook Niessen 136 Horvath Rosen - Horan 194 Garrod all day 

Discussion Discussion Discussion Discussion Discussion 

12.45 12:45 PM 

Phd Lunch 

I Symposium 55 I I Symposium 162 I 
14.00 2:00PM Session 6 - Indiv Session 7 - Other Session 8 - Peer Session 9 - Indiv Session 10- Citiz 

2 Kristjansson Hopman 11 Rodriguez Sokol 40 Pike 

54 Eberhard Jurrius 53 Wiberg Minnameier 41 Watanabe 

50 Carr Verhoeven 73 Balakrishnan Muller 45 Alt 

16 Sanderse Sanden vd 83 Singer Maxwell 187 McDonough 

Discussion Discussion Discussion Discussion Discussion 
15.30 3:30PM BREAK - coffee/tea 

I Symposium 191 I I Symposium 149 I 
16.00 4:00PM Session 11 - Indiv Session 12 - Socie Session 13 - Indiv Session 14 - Indiv Session 15 - Citiz 

57 Steutel Veugelers 138 Olthof Narvaez 10 Lamb 

72 Newell Oser 79 Koh Moll 21 Robinson 

93 Sidiropoulou Klaassen 151 Marx Snarey 49 Helmond 

Discussion Discussion Discussion Discussion Discussion 
5:15PM 

17.30 5:30PM 

Sponsored Reception: on the terrace next to Belle van Zuylenzaal or in the Senaatzaal (depending on the weather, to be announced) 



Friday July 3 

time 
08.00 8:00AM 

08.30 8:30AM 

09.45 9:45AM 

10.15 10:15 AM 

11:30 AM 
11.45 11:45 AM 

12.45 12:45 PM 

14.00 2:00PM 

15.00 3:00PM 

15.30 3:30PM 

17.00 5:00PM 

18.15 6:15PM 

Pandhof 

Churchgarden 

BREAK- coffee/tea 

Poster session 

President's reception 

Aula Unie v 

Utrechtzaal 

BREAK- coffee/tea 

Kohlberg Memorial 
Lecture M.H. van 

I3zendoorn 

PROGRAMMA AM£2009 

Zaal Belle van Westerdijk- Senaat Kanunniken 

1636 Zuylen zaal kamer (Foyer) zaal zaal 

I Sr.me.osium 141 I I Sr_me.osium 88 I 
Session 16- Indiv Session 17- Other Session 18- Other Session 19- Socie Session 20 - Citiz 
106 Vugt Hoven van den 

147 Stephens Kale 

148 Schrader Maxwell 

Discussion Discussion 

I Sr_me.osium 171 
Session 21 - Citiz Session 22 - Indiv 

184 Eksi Narvaez 
186 McDonough Blasi 

192 Haan de Haste 

Discussion Discussion 

Session 26 - Upbrl Session 27 - Socie 
3 Benoit 

91 Christensen 

Discussion 

Session 30 - Socie 
44 LoCicero 

46 Blum 
75 Winter 

195 Avest 

Discussion 

169 Curtis 

172 Segev 

Discussion 

I sr.me.osium 164 
Session 31 - Socie 
Gates 

Iwasa 
Higgins 

Berkowitz 

Discussion 

27 Levin 

85 Wang 

118 Kooij 

Discussion 

I 
Session 23 - Citiz 

81 Holmes 

188 Kim 

112 Zande 

Discussion 

Session 28 - Citiz 
33 Lind 

125 Bienengraeber 

Discussion 

I 
Session 32 - Citiz 

115 Naepflin 

130 Konstantinidou 
132 Weyringer 

116 Cigman 

Discussion 

Thoma 102 Haste 

Crowson 48 Costello 

Mechler 77 Koeven 

Discussion Discussion 

I Sr_me.osium 176 I Sr.me.osium 139 
Session 24 - Other Session 2S - Citiz 
Oser 

Wolff 

Diaz 

Velden, van der 

I continued ... 
Power 
Mancini 

Rutten 

Discussion 

lsl:ine.osium 180 
Session 33 - Indiv 

Lind 

Thoma 
Boom 
Brugman 

Discussion 

I 

I 

Meulen 

Naylor 

Barrio 

Discussion 

Session 29 - Indiv 
30 Schinkel 

71 Gibbs 

Discussion 

Session 34 - Upbri 
156 Hemmerling 

110 Narvaez 

144 Howell 

163 Michel Farina 

Discussion 

3HE Editorial 
Boarrl Meeting 

Maskerade 

zaal 
Registration 

Books 
on 

display 
all day 

I 



Saturday July 4 PROGRAMMA .AM£2009 

Pandhof Aula Unie v Zaal Belle van Westerdijk- Senaat Kanunniken Maskerade 

time Churchgarden Utrechtzaal 1636 Zuylen zaal kamer (Foyer) zaal zaal zaal 
08.00 8:00AM Registration 

I Sr.me.osium 161 I I sr.me.osium 19o I 
08.30 8:30AM Session 35 - Socie Session 36 - Peer Session 37 - Indiv Session 3S - Citiz Session 39 - Other Books 

177 Jesus Huerta Moree 43 Logan on 
122 Gulerce Higgins 193- Garrod Schuitema 86 Laird display 

173 Seidler Althof 175 Musschenga Groot, de 105 Bree all day 

Discussion Discussion Discussion Discussion Discussion 
09.45 9:45AM BREAK - coffeejtea 

10.15 10:15 AM 

I 
Brenda Almond 

I 
KeesSchuyt I I Kees van den Bos 

11.15 11:15 AM 
I Sr.me.oslum 145 I Panel discussion I Sr_me_osium 120 

11.30 11:30 AM Session 40 - Socie Session 41 - Indiv Session 42 Session 43 - Indiv Session 44 - Citiz 

31 Willems Schrader Hermans Olson 39 Pike 
119 Bigsten Minnameier Miedema Ellertson 36 Juujarvi 

143 Tapola Eckensberger Veugelers Williams 135 Foster 

Discussion Discussion Oser Discussion Discussion 
12.45 12:45 PM 

1 sr.me.osium 152 I I Sr.meosium so I 
14.00 2:00PM Session 45- Indiv Session 46 - Upbri Session 47 - Socie Session 48 - Indiv Session 49 - Citiz 

7 Johnston Tappan 158 Richardson Krettenauer 5 Seider 

99 Pinheiro Brown 160 Kanjanakaroon Brugman 23 Chan 

165 Latzko Lamb 179 Ohnishi ·Lapsley 157 Soltan 

Discussion Discussion Discussion Discussion 
15.15 3:15PM BREAK- coffee/tea I Symposium so I continued ••• 

I Sr.meosium 92 I 
15.45 3:45PM Session 50 - Indiv Session 51 - Other Session 52 - Indiv Session 53 - Citiz 

61 Moran LoCicero 59 Bock Walker 28 Haydon 
100 Ojala Miller, PM 170 Gross Blasi 150 Brandenberger 

101 Mink Miller, JG 189 Beaumaris 

Discussion Discussion Discussion Discussion Discussion 
17.00 5:00PM I AME community I 

meeting 

17.45 5:45PM I Closing session 
6:00PM 

18.30 6:30PM 
19.00 7:00PM 
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THURSDAY, JULY 2 

9. 15 Opening 

Presentation time: 9:30- 10:15 

A history of freedom and tolerance in Dutch education 

Willem Koops 

From the very beginnings of the fields of developmental psychology and education, the core questions 
asked were predominantly about morality, something which has not always been realized. Jean
Jacques Rousseau's Emile is above all a book that resulted from his quest for morality, which was the 
reason for Immanuel Kant's admiration for Rousseau . While Rousseau's work laid the foundation for 
developmental and pedagogical thinking, one could maintain that the entire field is basically about 
moral development and education. 
In this presentation, the history of Rousseau's thinking throughout Europe, and in particular the 
Netherlands, will be sketched. It will be demonstrated how modern international developmental 
psychology and education are rooted in the European Enlightenment and Romanticism. From this 
historical sketch, it follows that the typical Dutch concept of "tolerance" stems from the same 
Enlightenment roots. The presentation will eventually result in a discussion of the present difficulties in 
maintaining this long applauded tolerance, as well as the problems of academics with normative 
thinking, and therefore with the development of a well-articulated normative pedagogy. 

Presentation time: 10:15- 11:00 

Presidential address 

Cultivating the moral self- a parental responsibility? 

James Conroy 

Recently, the United Kingdom government has instigated a review of homeschooling on the grounds 
that such activity may be masking potential abuse and related nefarious practices and that the lives of 
both parents and children need to be monitored by the state. This step, designed to apparently 
protect children, raises some interesting questions about the locus of ethical responsibility. Should the 
state increasingly assume the responsibility for the moral upbringing of children? Have such moves in 
liberal states had the unintended consequence of denuding parents not only of their moral 
responsibility but their capacity to raise children as moral beings and what are the potential 
consequences for civil society. This paper will raise some challenging issues around the relationship 
between state and parent in moral upbringing. 

1 



Session 1. Individual's moral functioning (moral judgment, identity, behavior) 
Session Date: 02/07/2009 
Presentation time: 11:30- 12:45 
Papers 

38. Motivated to be moral? An action-based view on moral motivation 
K.H. Heinrichs 
Ludwig-Maximilians-University, Munich, Germany 

Rest proclaimed 'moral motivation' as one out of four components determining moral behavior. But he 
himself admitted a need for specifying and empirically investigating this component (Rest 1999, p. 109). 
In line with basic assumptions of a process model of moral judging and acting in real situations 
(Heinrichs, 2005), it is intended to compare recently developed and empirically tested approaches to 
drivers of moral behaviour systematically. The selected approaches deliver different theoretical 
perspectives on moral motivation. Reconstructing them in an action-based view will hopefully encourage 
a sophisticated discussion on moral motivation beyond the Kohlberg-tradition. 

63. Empathy as emotional understanding? That depends on how we understand 
emotions. 
s. I. Hammond 
Simon Fraser University, Burnaby, BC, Canada 

Empathy is conventionally seen as affective understanding of the other. But what is affectivity? This 
presentation attempts to define the conceptions of affectivity that run through contemporary theories of 
empathy, and then examines support for these accounts of affect. Most theories of empathy set up a 
form of affective correspondence - whereby empathy requires experiencing the same emotion as 
another. This, in turn, seems to require some set of shared basic emotions. However, research in 
emotion psychology shows that notions of basic emotions are problematic, and consequences for current 
theories of empathy are discussed. 

140. Hermeneutic measures of everyday virtue and the lives of virtuous exemplars 
K,v. Cook 
Gordon College, Wenham MA, United States of America 

With the recent popularity of positive psychology and its attendant attention to values, new definitions of 
virtue and new theoretical understandings of its place in human lives have led to methodological 
discussions. How can virtue be measured? Hermeneutic psychology provides a new paradigm within 
psychology that recognizes the dynamic, contextual nature of virtue and privileges everyday 
understandings of virtue as conceptualized by its practitioners. The current presentation will explore 
these conceptual and methodological issues using a sample of Cambodian-American immigrants, who 
were interviewed after being identified as virtuous exemplars. 

2 



Session 2. Symposium 95: Other 
Session Date: 02/07/2009 
Presentation time: 11:30- 12:45 

Symposium: Cultivating moral competence of health care professionals: theoretical 
and empirical examples. 
A.C. Molewjjk1

, M Stolper1, Th Niessen2
, G.A.M. Widdershoven 1 

1 VU University Amsterdam, Amsterdam, The Netherlands 
2 Fontys University of Applied Sciences, Eindhoven, The Netherlands 

A traditional approach to teaching medical ethics aims to provide knowledge about ethics; representing 
an epistemological view in which moral expertise is assumed to be located in theoretical knowledge. The 
aim of this symposium is to present an alternative, contextual approach to teaching ethics to health care 
professionals, which is grounded in expertiential and presentational knowledge and induced by a 
pragmatic-hermeneutical and dialogical approach. Presenters will present A) the theoretical background 
of moral case deliberation, B) a PhD research project on moral deliberation which aims to develop and 
train moral competence in and with health care professionals, and C) alternative experiential methods for 
competency training (grounded in an enactivist worldview). 

Paper 1: Theoretical foundations of dialogical etbics 
Molewijk, A.C. 

Dialogue constitutes the core of the Maastricht approach in moral case deliberations. The fundamental 
role of dialogue can be traced back in history to Socrates who expressed his theoretical position by 
practicing dialogue in daily life without reifying its meaning and relevance into a theory. This Socratic 
enactment of dialogue can be seen as a metaphor for the radical role of dialogue in the Maastricht 
approach of moral deliberation. 'Radical' in the sense of transforming the philosophical roots in the all 
round way in which dialogue is integrated within 3 central levels of theory and practice within moral 
deliberation (projects): (a) the view on the constitution of (moral) reality (ontology); (b) the way 
how moral questions are phrased/understood, structured and dealt with in MD-meetings and in the 
context of research (epistemology); and (c) the organization and structuring of the projects of moral 
deliberation in health care organizations and in case deliberation in groups (methodology) , One could 
say that the primacy of practice and especially of dialogue is the primary theoretical claim. 

paoer2: Studyjng mora l comoetence of health care Professiona ls by means of responsive evaluation 
Molewijk, A.C. & Stolper, M. 

The Maastricht University is setting up long-term projects of Moral Case Deliberation (MCD) in 
different kind of health care organizations for many years. One of the goals of implementing MCD is to 
support the development of the moral competence of health care professionals. Despite the enthusiasm of 
the health care professionals who participate in MCD sessions and the positive results of the scientific 
evaluations of the MD projects, it is not clear what moral competence in practice exactly means and 
how MCD and the development of moral competence are related. To define what moral competence 
means for health care professionals and what they need in order to develop this competence, various 
qualitative and quantitative research activities are planned according to the methodology of 
Responsive Evaluation. Within a Responsive Evaluation approach evaluation criteria for the research 
project are derived from the issues of various stakeholders of the health care institution. These 
evaluation criteria gradually emerge during conversation between researchers and stakeholders. The 
researcher acts as facilitator of a joint learning process . 

Paper 3: Enactjyjsm and the art of nursing 
Molewijk, A.C. & Nlessen, Th. 

Enactivism is a new but lingering worldview with relations to hermeneutics, narrative psychology but 
also complexity theory and ecological theories. Of recent date has been its appropriation within the 
educational field and nursing domain. More specifically enactivism has shown us that nursing is 
complex and embodied endeavour. Although this might seem common sense, what is meant by the 
term complexity within nursing and education, is often not complexity but complicatedness. Within 
the presentation we will first and foremost exemplify the worldview of enactivism. We will also 
explain that the differences between complexity and complicatedness are far fetching since they point 
at different default presumptions or world hypotheses . 

3 



Session 3. Individual's moral functioning (moral judgment, identity, behavior) 
Session Date: 02/07/2009 
Presentation time: 11 :30 - 12:45 
Papers 

12. An interactional dual-process model of moral decision-making: implications for 
ethical development programs 
S. Seiler 
Swiss Military Academy at ETH Zurich, Birmensdorf, Switzerland 

Research on the individual process of moral decision-making debated on the role of reasoning and 
intuition . The authors recognise the importance of reasoning and intuition in moral decision-making and 
introduce an Interactional Dual-Process model (IDP model) that integrates both types of processes, as 
well as a social-interactional perspective. Based on the IDP model, implications for the development of 
moral decision-making competencies are discussed and evaluation criteria for moral decision-making 
programs are derived. Based on these evaluation criteria for moral development programs, an 
intervention study with 47 Officers from the Swiss Armed Forces was conducted. Findings will be 
presented and discussed. 

29. Gender differences in teachers' intent to leave in Israel 
Dr. Shapira - Lishchinsky 
Zefat Academic College, Zefat, Israel 

The purpose of this proposal is to examine the relationships between organizational justice, 
organizational commitment, and teachers' intent to leave, considering gender differences. Participants 
were 1,016 schoolteachers from 35 high schools in Israel. Results of a multi-level analysis revealed that 
among female teachers, organizational commitment mediated fully the relationship between distributive 
justice and intent to leave, whereas among male teachers this relationship was found to be partially 
mediated. In practical terms, schools should become aware of gender differences in teachers' 
perceptions and build a just climate in their schools, consider fair rewards, and opportunities to reduce 
teachers' intent to leave. 

136. How do the students think about the conscience? 
H. Horvath 
University of Pannonia, Budapest, Hungary 

I did an open-question survey in 2008 (N=138) about how teacher trainee students think about 
conscience. The students, who were in their mid 20s, explained what conscience means for them, how 
much they think conscience is present in everyday life, what they could do so that conscience and 
conscientiousness should be given more attention at schools. 
The picture I got is rather pessimistic. While the students feel that conscience is an important value, their 
stories and examples are mostly about the lack of it. They do not have many ideas of how and what they 
could do to improve the situation at least in the schools. 
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Session 4. Symposium 24: Citizenship education and interventions at school and other public 
institutions 
Session Date: 02/07/2009 
Presentation time: 11:30- 12:45 

Symposium 24: Looking back: student, teacher and researcher reflections on the 
Scarsdale Alternative just community school {1972-2009) 
C. Vozzolal, Ms. Rosen2, A. Higgins-D'Aiessandro3 , J. Horan4 

1Saint Joseph College, West Hartford, CT, United States of America 
2Scarsdale A-School, Scarsdale, NY, United States of America 
3Fordham University Graduate Program Applied Developmental Psychology, Bronx, NY, USA 

The Scarsdale Alternative (A) School has implemented aspects of Kohlberg's just community model for 
almost 40 years. A sample of student graduates were surveyed about their perceptions of school culture, 
the effectiveness of just community structures, important learning experiences, ownership of rules, and 
current service and political participation. A-School teachers were interviewed using similar questions. 
Preliminary analysis of the data will be presented with reflections by a retired A-School teacher, a lead 
researcher of the initial implementation, and a former graduate student intern. 
This retrospective study asked graduates and teachers of one of the United States' most highly regarded 
just community high schools to reflect on school structures and experiences that they found most 
effective in promoting their ethical and academic development. The researchers hope to find patterns of 
consensus that will help current moral educators select core structures and experiences that should be 
replicated. Before reporting on the study data, a lead researcher from the initial implementation of the 
just community will provide background on research goals and prior assessment findings. 

Paper 1: Student Perspectives 
Lawrence Kohlberg created the just community model in the belief that certain conditions could promote 
more complex moral reasoning and behavior, and, hence, more engaged and effective democratic 
citizens. The preliminary data analysis will generate qualitative and quantitative data on student 
graduates' perceptions of the effectiveness of core just community structures that provided extensive 
opportunities for students to experience these conditions. The panel will present student rankings of the 
usefulness of, for example, Fairness Committees, community meetings, service requirements, 
internships, and advisor/advisee relationships. The panel will also present graduates' perceptions of 
whether the A-School experience had an impact on their adult understanding of, and participation in, the 
democratic process. The paper will conclude with a brief overview of themes generated from open-ended 
questions that asked students to reflect on powerful learning experiences and ideas or experiences that 
made them think about themselves or the world differently. 

Paper 2. Teacher Perspectives 
The second paper will present and analyze key findings from interviews with long-time A-School 
teachers. The teachers were asked for their perceptions of the effectiveness of the macro- or 'hidden' 
curriculum, the invisible lessons learned through the ways the school structures and hierarchies function. 
Their interviews included variations of the questions asked of the graduates (e.g. to rank the 
effectiveness of just community structures and to describe powerful teaching/learning moments). They 
also responded to specific questions such as the ways, if any, the macro-curriculum has influenced their 
academic teaching. 

Paper 3. Commentarv on findings and future directions 
Applied Developmental Psychology uses theory and research to develop and improve real world 
interventions. Education in the United States has all too often been more influenced by political ideology 
than sound research findings (Damon, 1988). The interest in just community schools in the 1970's and 
1980's faded as new initiatives, philosophies and trends (e.g. Essential Schools, Character Education, No 
Child Left Behind, and high stakes testing) moved to the forefront. As schools attempt to adapt to the 
learning demands of a 21st century world of rapid change, pervasive technology, deteriorating 
environments, and deepening world religious and ethnic conflicts; thoughtful assessment of moral 
education programs take on new urgency. The final paper reflects on how student and teacher 
perspectives on the effectiveness of a specific just community can be integrated with current theory and 
research to suggest future directions for our field. Audience members will be encouraged to reflect with 
us on how the findings from participants from this affluent United States high school might apply to 
schools across other cultures and socio-economic groups. 
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Session s. Other 
Session Date: 02/07/2009 
Presentation time: 11 :30- 12:45 
Papers 

66. Young children's judgments of classroom rules 
M. Wong 
The Hong Kong Institute of Education, Hong Kong, China 

The aim of this study is to investigate the effects of young children's participation in rule making on 
children's moral reasoning. It examines the impact of children's participation in rule making on young 
children's moral reasoning. Four teachers and 163 children (5-year-olds) from three kindergartens were 
involved in the research study. Teachers acted as facilitators to encourage children's involvement in rule 
making in the 5-year-olds' classrooms, and to facilitate children's reflection on rule making. The possible 
effects of the cooperative rule making on children's moral reasoning were observed by comparing 
children's moral justification before and after they participated in rule making in the classroom. 

113. Toleration, the harm principle, and educational authority in the liberal state 
J,C. Cornqold 
University of Tulsa, Tulsa, Oklahoma, United States of America 

In this paper, I argue that children have a vested, prospective interest in autonomy and the liberal state 
has a duty to protect this interest, even if it means interfering with the educational decisions that parents 
and local communities make. Nevertheless, in promoting the exercise of autonomy in children, the state 
must be careful not to eviscerate parents' legitimate discretion in how they rear and educate their 
children. Where the powers of coercion are concerned, there is a fine line between preventing harm and 
promoting oppression, and a government that completely fails to honor parental autonomy is plainly 
oppressive. 

194. Sociomoral development and moral orientation in Bosnian and American 
children 
J. Solomon, K. Crowe, A. Spencer, A. Caron, R. Rochester, L. Moss, A.C. Garrod 
Dartmouth College, Hanover, NH, United States of America 

Opposition between Kohlberg's and Gilligan's camps characterizes the field of moral developmental 
theory. Studies generally give primacy to one of the models, exploring the other marginally at best. 
This study, however, was conducted under the assumption that the two models are complimentary 
and that employing them together may yield insights that neither would produce in isolation. We use 
both Kohlberg's (1981) and Gilligan's (1982) theories as a basis for exploring children's moral 
development and moral orientation in Bosnia and Herzegovina and the United States. Specifically, we 
sought to determine whether traumatic war experiences are associated with Bosnian children's 
developing sense of morality, or whether, as Kohlberg suggests, progression through moral 
developmental stages is universal and occurs independently of environmental factors. 
In our cross-cultural of sociomoral development and moral orientation in Bosnian and American 
children, we found that the Bosnian subjects tended to focus more heavily on justice in their 
responses than did their American peers. Though Bosnian subjects were more likely than their 
American peers to demonstrate a justice orientation, they were less likely to articulate decentered, 
universal concepts of justice. These children's experience with "justice" is largely limited to the 
nationalistic, divisive notions used to rationalize war atrocities. 

6 



Session 6. Individual's moral functioning (moral judgment, identity, behavior) 
Session Date: 02/07/2009 
Presentation time: 14:00- 15:30 
Papers 

2. Self-understanding as a moral value 
K. Krjstjansson 
University of Iceland, Reykjavik, Iceland. 

I retrieve a traditional ideal of values education - that of self-understanding - and ask what has come of 
it of late. I argue that a liberalist-inspired 'positive psychology' has yielded a conception of self
understanding that involves a drastic rupture with an older, more deeply entrenched Aristotelian 
conception. Thus, some hard choices must be made if we still think that values education should aim, 
either primarily or secondarily, at self-understanding. I explore what some of those choices are and how 
we should react to them. Finally, I elicit some of the educational implications of the two conceptions. 

54. Middle-voiced morality and the encounter with the other 
Dr. Eberhard 
William Paterson University, Cortlandt Manor, NY, United States of America. 

This paper first reflects on morality based on the middle-voice (Emile Benveniste) and hermeneutics 
(Hans-Georg Gadamer). In the middle voice, morality is not something out there the subject possesses 
but an ongoing process encompassing the moral subject. The central question is not "Who or what is 
moral?" but "Where do we stand morally speaking?" Second, the paper articulates the implications of the 
medial interpretation of morality for the encounter with the other. Middle-voiced morality is not 
normative by itself, but it yields a different moral self-understanding that allows space for the other in 
the moral process. 

50. Exploring the moral and spiritual light and dark sides of music education 
~ 
University of Edinburgh, Edinburgh, United Kingdom . 

The time-honoured assumption that music may have moral and spiritual significance goes back at least 
as far as Plato and Aristotle - both of whom had much to say on the topic. (The present author has also 
examined some merits and demerits of this assumption in previous publications.) This paper is 
concerned to explore this issue further with particular regard to the possibility - also recently raised by 
such philosophers and cultural critics as Harold Bloom and Roger Scruton - that widespread lack of 
musical discrimination and taste may well be symptomatic of or otherwise correlated with other aspects 
of contemporary cultural and moral decline and disorder. 

16. Paving the way for virtue ethics in moral education 
W. Sanderse 
Radboud University Nijmegen, Nijmegen, The Netherlands. 

In this paper, the merits of a virtue ethical approach to moral education will be discussed, in comparison 
with four other influential approaches in the twentieth century: values clarification, cognitive 
development theory, care ethics and character education. To understand the current rise of virtue ethical 
theories, these four theories will be compared in terms of their account of moral psychology, moral 
development, moral philosophy and moral education. Do they pave the way for virtue ethics? The 
comparison reveals at least two strengths of the Aristotelian approaches: a rich moral psychology and a 
substantial philosophical account of the goal of moral education. 
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Session 7. Symposium 55: Other 
Session Date: 02/07/2009 
Presentation time: 14:00- 15:30 

Symposium: Giving children a voice- participation as a route to democratic 
citizenship 
M.H. Hopman1

, S.H. Verhoeven\ J.C. Gravensteijn2
, K. Jurrius3

, J. van der Sande4
, M. de Winter1 

1Utrecht University, Utrecht, The Netherlands 
2The Hague University of Professional Education, The Hague, The Netherlands 
3Aiexander Foundation, Amsterdam, The Netherlands 
4Fontys Hogeschool, Eindhoven, The Netherlands 

As active involvement and participation are the key to democratic citizenship, educational practice and 
research should further develop theories and strategies to help children and young people getting a voice 
in their own living environments, such as the school and public space. The papers will focus on different 
aspects of participation: its value base, on young people as researchers, on school based interventions, 
and on the social involvement of youth at risk. 

Pemocratlc Citizenship: Effects of the hidden curriculum of Youth Care on participation and to lerance 
Marit Hopman 

The current dominance of research on effectiveness in youth care interventions has withdrawn attention 
from value-orientations and normative issues within these programs. Underlying, implicit value
orientations, however, still influence both youth care interventions and policies, and have their effects on 
the ends interventions are aiming to reach. The results of qualitative research on youth care 
interventions and on youth care policy are presented and will clarify the influence of this hidden 
curriculum. The desirability of the influence will then be discussed in regard to the values of participation 
and tolerance, which are considered to be important aspects of a democratic society. 

Perspective taking through PAR wjth youth 
Kitty Jurrius 

Participatory Action Research (PAR) with youth is a type of research that engages young people as 
partners in every stage of the research process. Positive attitudes to youth participation throughout the 
Western world have prompted substantial developments in the field of participatory youth research in the 
past 30 years. PAR with youth aims at producing knowledge through the perspective of youth, at the 
empowerment of youth and at realising improvements in policy. Research on the quality of the research 
method shows a relation between PAR with youth and the development of perspective taking skills of 
young people. Young researchers encounter various views of others. Perspective taking is considered an 
important social skill. Is PAR with youth a way to strengthen this skill? 

The effects of school-based lnteJyentlons for developing citizensh iP and tolerance 
Sophie Verhoeven & Carolien Gravesteijn 

Education about tolerance, democracy and social and emotional learning are important topics since 
western societies have become more diverse and complex. In this light, two different school-based 
programs were developed and evaluated . The first program aims at developing democratic citizenship in 
primary schools. A one-year mixed-methods study was conducted to evaluate the program. The second 
program focuses on social and emotional learning in secondary schools. Quantitative and qualitative data 
show these programs have positive effects. 

The lived cltlzenshjo experiences of young oeoole In Vocationa l Education jn The Netherlands 
Jitske van der Sanden 

Within contemporary Western societies, citizenship has become a popular buzzword, which can be found 
high on the agendas of governments and social policy makers. Questions of citizenship are inherently 
tied to understandings of democracy, morality and tolerance. Young people are a pivotal target of social 
interventions aimed at stimulating "good" citizenship . These initiatives, however, often neglect the 
question of what it means to be a "good citizen" according to youngsters. This is an important question 
though; understanding how young people think about their own roles and positions in society is critical 
for supporting their citizenship learning. In this paper presentation we therefore focus on the results of 
an ongoing qualitative research project, on the lived citizenship experiences of young people in 
Vocational Education in the Netherlands. 
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Session 8. Moral functioning in peer relations 
Session Date: 02/07/2009 
Presentation time: 14:00- 15:30 
Papers 

11. Behavioral problems and family structure 
A.R. Rodriquez-Sedano 
University of Navarre, Pamplona, Spain 

Children who live with both their biological parents are less likely to exhibit behavioral problems than 
those who do not. According to the National Survey of Children's Health, children who live with both 
biological parents score lower on the behavioral problems scale (49.0) than those who live with a 
biological parent and a stepparent (51.8). In between are those who only live with their biological mother 
(51.5) or those who live within another family structure (50.4). Items measured on the behaviorial 
problems scale include bullying, disobedience, and acting depressed. Several other studies support the 
direction of these findings. When it comes to raising well-adjusted, well-behaved children, the intact 
family tops all other family structures. 

53. The influence of tolerance on the learning processes in group work 
M.W. Wiberg 
Aalborg University, Aalborg, Denmark 

The paper is addressing tolerance as a moral value in the context of Higher Education with specific 
reference to learning processes in group work. Focus is on how tolerance as a moral value constitutes, 
enhances and supports individual as well as group processes of learning. Tolerance as a moral value 
might open a space for learning, where dialogues between group members provide a base for exchange 
of knowledge and production of knowledge. In the paper it is discussed how the university teacher and 
the students in group work are to deal with tolerance as integrated in the process of learning. 

73. What does tolerance mean to Malaysian adolescents and their peers? 
V.B. Balakrishnan 
Victoria University, Wellington, New Zealand 

Tolerance is not a new value in the Malaysian scenario, where multicultural nations have lived together 
respecting and tolerating each other's needs and lives for generations. HoWever, in recent times, 
tolerance has faced its challenges on the Malaysian grounds, where groups who believe they have been 
tolerant seem to feel let down by other dominant groups. It is quite similar to research I undertook 
recently, where my Participatory Action Research (PAR) students found themselves with conflicting 
dilemmas within this sphere. My participants preferred the idea of mutual tolerance, which has not been 
widely discussed in the ME scenario in schools and in the nation. 

83. Conflict and moral learning in young children in Dutch multicultural child care 
centres 
E. Singer 
Utrecht University, Utrecht, The Netherlands 

In this paper a study of young children's conflicts in Dutch multicultural child care centres is discussed. 
This study is based on systematic observations of 96 two- and three-year- olds from native Dutch, 
Moroccan and Caribbean backgrounds; and on interviews with (their) mothers. Video and audio taped 
conflict episodes were analyzed on: frequency, type of conflict, duration, conflict resolution strategies; 
teacher interventions; child interventions; conflict outcomes. We hardly found ethnic differences in 
conflict behaviour; only that Moroccan and Caribbean children tend to intervene more often in peer 
conflicts. The interviews of the mothers showed negative stereotyping about ethnic differences in 
upbringing. 
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Session 9. Symposium 162: Individual's moral functioning (moral judgment, identity, 
behavior) 
Session Date:_02/07/2009 
Presentation time: 14:00- 15:30 

Symposium: Philosophical perspectives on moral cognition, affectivity, and 
motivation - from Piaget to Kohlberg and beyond 
B.W.S. Sokol 1

, S.H. Hammond2
, U.M. Muller3

, G.M. Minnameier4
, B.M. Maxwell5 

1Saint Louis University, St. Louis, MO, United States of America 
2Simon Fraser University, Burnaby, Canada 
3University of Victoria, Victoria, Canada 
4RWTH Aachen University, Aachen, Germany 
5Institut de Recherches Cliniques de Montreal, Montreal, Canada 

Is it time to turn the page on Piaget and Kohlberg? Many contend that cognitive developmentalism 
displays the trappings of a research paradigm in decline. The present symposium takes a different tack. 
Although broadly informed by work with the Piagetian and Kohlbergian traditions, each contributor draws 
from philosophical and psychological sources that allow this earlier generation of scholarship to engage a 
variety of contemporary questions in moral psychology and education. These include: 1) How does moral 
reasoning gain its motivational power? 2) What role does practical experience play in the emergence of 
moral reasoning? 3) Is there a place for affectivity in moral functioning? and, 4) How does ethical theory 
inform research across these areas? These questions set the stage for a discussion of how the major 
dimensions of individuals' moral functioning - cognition, affectivity, and motivation - operate together. 

Paper 1 - A CNeo- lPiaqetlan vjew of moral cognition and moral action 
Minnameier, G. 

Both Rest and Kohlberg have suggested a four-step model of bridging moral cognition to moral action 
consisting of (to use Rest's terminology) 'moral sensitivity', 'moral judgement', 'moral motivation', and 
'implementation' . The proposed paper aims at two points - first, that moral sensitivity and 
implementation are important pillars of a theory of moral agency, and second, that moral motivation is 
theoretically void and practically superfluous. 

Paper 2 - Some thoughts on the experiential basls of theoretical mora lity 
Muller, U. 

The idea that infants and little children are little scientists who are engaged in the enterprise of building 
and revising theories is currently quite popular in developmental psychology. This idea is based on the 
assumption that theoretical knowledge is foundational, which, in turn, has been powerfully criticized, 
among others, by existentialist philosophers as well as the later Wittgenstein. According to these 
philosophers, theoretical knowledge is derived from and grounded in unreflective, practical 'know-how'. 
For example, Merleau-Ponty (1945/1962, p. ix) tells us that there is an experience of the world 'which 
precedes [theoretical] knowledge, of which knowledge always speaks, and in relation to which every 
scientific schematization is an abstract and derivative sign-language, as is geography in relation to the 
country-side in which we have learnt beforehand what a forest, a prairie or a river is.' In this paper, I 
apply Merleau-Ponty's dictum to the development of morality, largely building on Piaget's developmental 
theory. 

Paper 3 - lntefllgence and affect ivity: pushing Piaqet's affective analogy Into the-21st century 
Sokol, B., and Hammond, S. 

Piaget had a fondness for analogies. His claim that 'logic is the morality of thought just a morality is the 
logic of action' (Piaget, 1932) is perhaps his most famous, but there are other captivating analogies 
riddled throughout his writings. One of these pervades his work on children's developing notions of 
agency, or what he called 'the will'. In a series of lectures (1953-54) at the Sorbonne, now published as 
Intelligence and Affectivity (1981), Piaget described the will as 'the affective analogue of intellectual 
decentration,' and argued more generally that 'affective structures are isomorphic with intellectual 
structures.' Accordingly, he proposed a series of 'stages' of affective development that paralleled his 
well-known stages of cognitive growth. This parallel track of affective stages, however, never gained the 
same notoriety, perhaps because, as Piaget cautioned, 'the comparison between affective states and acts 
of intelligence cannot be pushed too far' (Piaget, 1981, p. 15). 
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Paper 4- Post-Kohlbernlanlsrn...tbeoretlcal autonomy and character edu~:ation : does moral psychology 
need ethical theorv? 
Maxwell, B. 

Lapsley and Narvaez's post-Kohlbergian conception of moral psychology untethers the tools proper to 
psychology as a scientific discipline from philosophical agendas and refuses constraining philosophical 
starting points. In order to illuminate the psychological functioning which underlies the full scope of 
moral phenomena, especially character psychology and education, it proposes to draw on neighbouring 
literatures in psychology rather than moral philosophy. In their view, Kohlbergianism has collapsed and 
they waste no time attributing its demise to Kohlberg's predilection for allowing moral philosophy to 
inform the theoretical model. Kohlberg's attempt to integrate ethical theory into the psychological study 
of morality ultimately .led critics to conflate the question of its philosophical adequacy with that of its 
psychological adequacy. With Augusto Blasi, Lapsley and Narvaez concur that Kohlberg's mission to 
'defeat moral relativism' overstepped the boundaries of what can reasonably be expected from 
psychological science. 
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Session 10. Citizenship education and interventions at school and other public institutions 
Session Date: 02/07/2009 
Presentation time: 14:00- 15:30 
Papers 

40. Tolerating 'strong' identity Christian schools in England and the Netherlands? 
M.A. Pike 
Leeds University, UK, Leeds, United Kingdom 

The faith schools' debate is characterized by over-generalization as there are significant differences, even 
within the same religious tradition, between schools perceived to have a 'strong' identity and those 
considered 'moderate'. It is generally acknowledged that 'strong' identity schools present the real 
challenge for liberals and this paper therefore draws on research findings from the two 'strongest' 
schools (one in the Netherlands and one in England) in a research project, funded by the UK's 
ESRC/AHRC Religion and Society Programme, which investigated the degree to which these schools were 
likely to foster citizens who are tolerant members of a liberal society. 

41. The effectiveness of social skills education focusing on high school students 
Y.W Watanabe1

, K.T. Kobayashi 2
, H.Y. Hoshi 1

, Y.S. Yamada 1 

1Hosei University, Tokyo, Japan 
2Shizuoka University, Shizuoka, Japan 

This study evaluates the efficacy of a social skills training intervention on high school students. This 
intervention was designed to improve adolescents' social, emotional and behavioral adjustment. One 
hundred and ninety six students were assigned to the treatment group or control group. Six skills, like 
controlling one's emotions, and enhancing self-esteem and showing respect for others were selected as 
target skills. Students were asked to fill out two kinds of questionnaires relating to social skills and self
esteem as a pre- and post-test. Results showed that the scores of social skills and self-esteem changed 
among the students in the program. 

45. The relationships between constructivist learning environments and democratic 
attitudes toward different social groups 
Q.,__A!t__, N. Maslovaty, A. Cohen 
Bar-IIan University, RAMAT GAN, Israel 

The aim of this study was to examine the relationship between a constructivist learning environment in 
the media literacy track and civic-democratic attitudes toward different social groups among adolescents. 
Three scales were administered to 436 high school students: Constructivist Learning Environment Scale 
(CLES) (Johnson & McClure, 2002) and two scales assessing students' attitudes towards minorities, 
women and immigrants (Torney-Purta, Lehmann, Oswald, & Schulz, 2001). Positive relationships were 
found between the constructivist learning environment and democratic attitudes mainly among students 
from Media Literacy study track, indicating the pedagogical empowering ability of this environment in 
fostering adolescents' democratic orientations. 

187. The problem of Catholic school teachers deferring to the home on controversial 
religious issues 
P. McDonough 
University of Victoria, Victoria, BC, Canada 

This paper examines the pedagogical technique of deferring to the home for further information, debate, 
and discussion that Catholic School Teachers use when faced with the dilemma of how to handle 
disagreements on controversial issues. The argument examines the problem through teachers' reports of 
their professional response to this practical dilemma. The findings support some of the benefits of using 
this technique, but also reveal that epistemic and pedagogical inadequacies in the home mitigate its 
theoretical usefulness. The conclusion shows that the consequences of this finding reflect back upon the 
Catholic Educational theorists to provide more creatively legitimate theoretical options. 

12 



Session 11. Individual's moral functioning (moral judgment, identity, behavior) 
Session Date : 02/07/2009 
Presentation time: 16:00- 17:15 
Papers 

57. Competence as a central aim of liberal sex education 
J.W. Steutel 
VU University Amsterdam, Amsterdam, The Netherlands 

A central aim of liberal sex education is the type of competence that is required for having the right of 
sexual self-determination. This paper tries to clarify what is involved in having this kind of competence, 
and therefore also what should be fostered if it is taken as a sexual educational aim. As a first 
approximation, competence will be defined in terms of performing the task of steering a prudent course 
in the sexual sphere of life. Next, it will be argued that competence, as an educational aim, should be 
taken as a threshold, global and normative concept, and therefore not as a relative, local or conventional 
concept. Finally, it will be pointed out that this type of competence involves not only being sufficiently 
capable of making prudent judgments in matters of sexuality, but also being sufficiently capable of acting 
accordingly. 

72. The relevance of the golden rule in contemporary moral education 
L. Newell, T. Olson 
Brigham Young University, Provo, United States of America 

Perhaps the most popularly quoted ethical principle across cultures, the Golden Rule is assumed 
historically to be a guiding principle from which standards and expectations of morality flow, such as 
honesty, integrity, tolerance, fairness, and compassion. We address the question of whether the Golden 
Rule is relevant in moral functioning and development today - especially across cultures and regarding 
the ethical grounds for tolerance. Because the Golden Rule may demand a certain form of moral 
reciprocity from at least two moral agents - the moral doer and the moral receiver - we examine the 
function of the Golden Rule in defining ethical relations. 

93. The non-instrumental contribution of the arts to moral and spiritual formation 
P.S. Sidiropoulou, D.C. Carr 
Edinburgh University, Edinburgh, United Kingdom 

The arts have been subject to some curricular marginalization in view of more recent (worldwide) 
emphases on the economic and vocational goals of education and schooling. In this light, it has been 
common to construe the educational value of the arts in more or less instrumental terms. On the basis of 
a rather different non-instrumental conception of the contribution of the arts to human understanding, 
Sidiropoulou and Carr explore the extent to which current provision for art and aesthetic education in 
Scotland and Greece (and perhaps elsewhere) has failed to appreciate the potential of the arts for wider 
moral and spiritual education and formation. 
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Session 12. Symposium 191: Society, political orientation and moral functioning 
Session Date: 02/07/2009 
Presentation time: 16:00- 17:15 

Symposium: TEACHERS: Moral and political courage 
W.M.M.H Veugelers1

, F.K. Oser2
, c. Klaassen3 

1University for Humanistics Utrecht, Utrecht, The Netherlands 
2University of Fribourg, Fribourg, Switzerland 
3Radboud University, Nijmegen, The Netherlands 

In this symposium, we will focus on the relationship between the moral and the political, and on the 
courage of teachers. The symposium starts with a paper of Oser, in which he shows that moral courage 
is different from political courage. The moral courage deals with justice, the political with empowerment. 
The paper of Klaassen focuses on persistence and perseverance in moral courage in day-to-day teaching 
practices. The paper of Veugelers addresses how teachers work on the relationship of the moral and the 
political in global citizenship education. 

Discussant: Clark Power, University Notre Dame (invited) 

Moral courage. oolitical courage: two different words 
Fritz Oser 

The distinction between civic competences and moral dispositions concerns not only the judgment or the 
respective motivational aspects of human action but also the concept of courage. As Oser & Biedermann 
(2009, in press) surprisingly showed, namely that civic and ethical cognitive structures are orthogonal, 
we hypothesize the same for courage. We conceive courage as a competence in which a person stands 
up for his or her conviction against adversary opinions or conditions or even outside-forces. Modelling 
this concept presupposes the inclusion of a judgment, but also a motivational component and a 
sensational dimension. Courage is thus in opposition to any sense of purpose and self-meaning making 
activity. In this paper we will present findings showing that moral courage is connected with justice 
aspects and refers always to bring into each situation the issue of fair share, accepting the own 
disadvantage in front of a morally felt necessity (see the Unhappy-Moralist syndrome). In opposite to 
this we will also show that political courage has nothing to with this own disadvantage but with using 
power to strengthen the weaker side within a political decision-making situation, this even in front of a 
contrary public opinion and contrary public forces. Political courage is always related to empowerment, 
moral not. Referring to our Just Community work and the work of Colby & Damon and Walker we will try 
to disentangle the two different forms of courage, the two different words. 

Teachers and moral courage 
Cees Klaassen 

In the past two decades there has been a growing concern in politics and schools to pay more attention 
to norms and values. Teachers and schools are confronted with normative problems, school violence and 
students who sometimes seem to have lost their way when it comes to norms and values. Teachers play 
a crucial and exemplary role in the process of developing students' awareness of norms and values in 
school and in society as a whole. This is a complex process that requires a great deal of moral courage of 
teachers. In our presentation we will present the results of a first explorative study on the different 
aspects of moral courage of teachers. This qualitative study focused on the "teachers' voice". Attention 
will be paid to the theoretical aspects of moral courage as part of teachers' pedagogical or normative 
professionalism. Moral courage does not only involve bravery and strength, but also persistence and 
perseverance in day-to-day teaching practices. The presentation will discuss different themes about 
moral courage of teachers, including moral courage and responsibility, the refusal of moral courage and 
the moral courage relationships with students, teachers, parents and management. 

Teachers and global citizenship: the moral and the political 
Wiel Veugelers 

The concept of citizenship is nowadays enlarged and not any more bounded to the nation, but also use 
for being citizen of the world. People are now living in a global world and the responsibility for the globe 
and for humanity is linked with the concept of citizenship. We developed three different kinds of global 
citizenship: (1) Open global citizenship (knowledge of other cultures and open attitude). (2) Moral global 
citizenship (Value differences, and stimulating capabilities and taking responsibilities). This kind of 
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concept is often called cosmopolitan citizenship. (3) Social-political global citizenship (aiming at equality 
in social and political relations). The relationship ·between the three concepts of global citizenship is 
inclusive, which means that the moral global citizenship includes the open global citizenship. The social
political global citizenship adds the political and social-transformative to the moral global citizenship. 
The paradox Is that the teachers are aware of the fact that moral values are always embedded in social 
and political relations, but teachers are reluctant to focus explicitly on political values and In particular on 
more transformative ideas. 

15 



Session 13. Individual's moral functioning (moral judgment, identity, behavior) 
Session Date: 02/07/2009 
Presentation time: 16:00- 17:15 
Papers 

138. How to explain vegetarian children's morally grounded decision not to eat 
meat? 
T. Olthof 
VU University Amsterdam, Amsterdam, The Netherlands 

School age vegetarian children in meat eating families ('autonomous vegetarians') have been shown to 
refrain from eating meat on moral grounds. The present study is aimed to examine whether these 
children's attitude reflects (1) their empathic tendencies; (2) the strength of their moral identity, and (3) 
their tendency to consider animals as similar to humans and as being able to suffer. Accordingly, 
autonomous vegetarians were compared to meat eating children in terms of empathy, moral identity, 
perceived similarity of animals to humans and perceived ability of animals to suffer. The data suggest 
that these children's views of animals best explain their behavior. 

79. Assessing and promoting moral judgment in Singaporean youths in the years 13 
-17. 
C.K. Koh 
National Institute of Education, Nanyang Technological University, Singapore, Singapore 

Recent world events, such as the threat of terrorism and the global economic crises, have rekindled an 
interest in ethics and values education. To date, most of the documented researches have been 
conducted in Western contexts. This study explores the use of a Kohlbergian research design to measure 
the development of Singaporean youths, with the aim of providing an Asian perspective to the existing 
model. It p~esents the methodology used, the interim results obtained and an overview of the strategies 
used to promote the development of moral judgment in schools. 

151. The relation between children's abstraction in language and observed prosocial 
and moral behaviours 
E.M. Marx 
Australian Catholic University, Virginia, QLD, Australia 

This study explored the relation between a child's abstract verbal reasoning and observed moral 
behavior; participants were 44 children age 42 - 69 months and their mothers. A child's knowledge of 
morally-related words was negatively related to emotional responses to wrongdoing (as scored on the 
My Child maternal conscience report). No relation was found between abstraction in language and 
behavioural self-control. The possible implication is that there is a gradual developmental shift from 
reacting to a transgression, to reasoning about that transgression, until finally a child internalises the 
values needed to refrain from prohibited behaviours based on these values. 
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Session 14. Symposium 149: Individual's moral functioning (moral judgment, identity, 
behavior) 
Session Date: 02/07/2009 
Presentation time: 16:00-17:15 

Symposium: Moral cognitive-affective neuroscience: theory, research, and 
measurement 
F. Narvaez1

, A. Brooks1
, J.M. Moll2

, J.N. Snarey3 

1University of Notre Dame, Notre Dame, United States of America 
2Centro de Neurociencias, Rede LABS-D'Or, Rio de Janeiro, Brazil 
3Emory University, Atlanta, United States of America 

Modern neuroscience is quickly advancing towards a deeper understanding of the neural basis of human 
moral cognition and behavior. Moral cognitive neuroscience research and theory have been moving 
rapidly. The symposium presents an update of research, as well as new theory. 

paper 1: Moral cognitive neuroscience 
Jorge Moll 

Modern neuroscience is quickly advancing towards a deeper understanding of the neural basis of human 
moral cognition and behavior. One emerging view, favored by the authors, is that human moral nature 
crucially depends on a fine integration among evolutionarily 'ancient' limbic and more recent isocortical 
systems. Cortico-limbic integration enables the representation of sophisticated moral sentiments and 
values. As we will argue, this uniquely human complexity of neural integration provided us with the 
motivational inclinations to pursue altruistic and societal goals, which extend far beyond the sphere of 
interpersonal or kin relationships. 

Paoer 2 : Triune Et!Jics Theory and other uses for mora l neuroscience: measures. valldatloo .. smd behavior 
prediction 
Darcia Narvaez 

Triune Ethics Theory (TET) is a heurobiologically-based theory that identifies three ethics rooted in the 
phylogenetic evolution of the human brain: the ethics of security, engagement, and imagination. New 
measures were developed and validated to assess the extent to which a particular ethic is representative 
of an individual's identity. Results show that public moral action is negatively related to the ethic of 
security, and positively related to the ethics of engagement and imagination. 

paper 3: Frontal modulation of moral cognitions: functional connectivity analyses of care and justice 
ethics 
Presenter: John Snarey 
Co-authors: Ricardo Caceda, George Andrew James, Timothy Ely, & Clinton Kilts 

A recent surge in brain research of decision making and moral reasoning has led to considerable 
advances in the understanding of the neuroscience of moral behavior. A core of brain regions have been 
associated with moral reasoning: the medial prefrontal cortex (mPFC), anterior (ACC) and posterior 
(PCC) cingulate cortex, precuneus, superior temporal sulcus (STS), insula, and amygdala. The present 
study focuses on moral sensitivity, which refers to the interpretive awareness of moral conflict and can 
be justice or care oriented. An ethics of justice is associated with the application of moral rules, whereas 
a care ethics is related to a situational approach involving social emotions. 
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Session 15. Citizenship education and interventions at school and other public institutions 
Session Date: 02/07/2009 
Presentation time: 16:00 - 17:15 
Papers 

10. Values talk in two sex education curricula: a comparison 
S.L. Lamb 
Saint Michael's College, Colchester, United States of America 

For this talk, the author will compare two sex education curricula that are used in the Unites States 
today. One represents a widely used Abstinence Only Until Marriage (AOUM) curriculum and the other a 
widely used Comprehensive Sexuality curriculum. Discourse analysis will examine the language about 
morality to uncover values discussed, themes, and meta-ethical narratives about values that form a 
hidden curriculum for students exposed to these curricula . After the comparison, an argument will be I 

made for the teaching of values in a high school sex education in a way that emphasizes tolerance, 
diversity, and sexual citizenship. 

21. The ethics of ultimate responsibility and integrative moral education. 
S,J, Robinson, P. Dowson 
Leeds Met University, Leeds, United Kingdom 

The paper examines responsibility as a core ethical concept around the themes of imputability, 
accountability and liability. It argues that the concept of ultimate responsibility, involving responsibility 
for critical reflection on and development of values, and shared responsibility for the other, is an effective 
base for developing applied ethics teaching and moral education. An example of pedagogy that develops 
these elements for Higher Education students is then examined, forming an active link between the 
responsibility of students and of Higher Education Institutes and corporate, professional and civic 
responsibility. 

49. Program integrity of the moral-cognitive behavioural program EQUIP for 
delinquents 
p,E, Helmond & D. Brugman 
Utrecht University, Utrecht, The Netherlands 

The program integrity of the moral-cognitive behavioral program EQUIP for delinquents is studied in 30 
EQUIP groups in judicial institutions in the United States of America (USA) (N=2) and the Netherlands 
(N=4). Research has shown that a decrease in program integrity is related to a decrease in program 
effectiveness. Since earlier studies have shown more positive effects of EQUIP in the USA than in the 
Netherlands, it is hypothesised that the program integrity of EQUIP is higher in the USA. Results show 
the validation and reliability of the measurement instrument for program integrity, and describe the 
following elements of program integrity: exposure, adherence, participant responsiveness and quality of 
delivery. 
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Session 16. Individual's moral functioning (moral judgment, identity, behavior) 
Session Date: 03/07/2009 
Presentation time: 08:30- 08:50 
Papers 

106. Moral development and recidivism 
E.S. van Vugt1

, G.J.J.M. Stamsl, C. Bijleveld 2
, P.H. Vander Laanl, J. Hendriks3

, J.C. Gibbs4 

1University of Amsterdam, Amsterdam, The Netherlands 
2Free University of Amsterdam, Amsterdam, The Netherlands 
3Ambulant Center for Forensic Psychiatry De Waag, Den Hague, The Netherlands 
~he Ohio State University, Columbus, United States of America 

A meta-analysis was conducted (k =19 studies, N = 15.992 offenders) to examine reported inverse 
relations between moral development and recidivism. Small-to-medium overall effect sizes of r = .11 and 
r = .19 were found for the fixed and random effect model, respectively. Fixed effect moderator analyses 
revealed a larger effect size for moral cognition (r = .20) than for moral emotion (r = .11). Effect sizes for 
production measures (r = .57) were much larger than for recognition measures (r = .16) and 
unstructured (clinical) judgment (r =.10). A somewhat larger overall effect size was found for studies 
that were published (r = .20) than for unpublished studies (r =.08). Moderator analysis revealed a 
relatively large effect for female delinquents (r = .32) compared to male delinquents (r = .21) and mixed 
gender groups (r = .08). Differences in effect-sizes were also found between juvenile delinquents (r 
=.10) and adult delinquents (r = .16). Finally, self-report of recidivism revealed much larger effect sizes 
(r = .32) than official report of recidivism (r = .09). The discussion focuses on the theoretical and 
practical meaning of the magnitude of the effect size for the relation between moral development and 
recidivism, and the need for further research on moral development and risk assessment of reoffending. 

147. Academic dishonesty and models of moral functioning: tests of the latter to 
explain the former 
J.M.S. Stephens 
University of Connecticut, Storrs, United States of America 

The paper offers a comparative analysis of several prominent models of moral functioning. More 
specifically, using survey data related to the current epidemic of academic dishonesty among 
adolescents, the present study investigates the explanatory power of Socrates' famous dictum ('to know 
the good is to do the good') relative to the more elaborate models espoused by Kohlberg, Blasi and Rest. 
In doing so, this paper hopes to shed light on the relative utility of these theories to help us not only 
understand, but also ameliorate, a widespread problem that currently affects many secondary and 
postsecondary students around the world. 

148. Relational aggression as a moral issue: beyond bullying and into responsibility 
E, Schrader, M. Matthews Duval 
Cornell University, Ithaca, United States of America 

Our longitudinal research into adolescent girls' relational aggression explores the roles they play in 
relational aggression situations, their self-reported behavior in the context of aggression, and how girls 
perceive and react to both real and hypothetical relationally aggressive situations. This paper questions 
whether stage is associated with the definition of relational aggression as moral, and if so, is stage 
development necessary, though insufficient, for reducing relational aggression or changing girls' 
perceptions of it. We draw implications for teaching girls how to develop the life skills, inner strength and 
integrity to engage in pro-social actions to help rather than harm one another. 
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Session 17. Symposium 141: Other 
Session Date: 03/07/2009 
Presentation time: 08:30- 09:45 

Symposium: Professional ethics education: diversity in the moral education of 
profesionals 
M.A. van den Hoven 1

, J. Kole2
, B. Maxwell3 

1Utrecht University, Utrecht, The Netherlands 
2Vrije Universiteit, Amsterdam, The Netherlands 
3Institut de recherches clinique de Montreal, Montreal, Canada 

Nowadays, a professional faces high moral expectations in practice; she is trained to solve moral 
dilemmas, possesses personal moral characteristics and is equipped with reasoning skills. In educational 
programmes, we aim to prepare future professionals for the moral expectations that they have to live up 
to in practice, hence in current professional ethics we find a variety of skills, competences, attitudes, 
virtues, principles and deliberation methods to build a competent moral professional. However, there is 
no clear picture yet of what we should aim for in educational practice and what will be most effective in 
future practice, nor is there a unified view that relates ideals of the good professional to concrete moral 
aims and working methods. In this symposium, three different perspectives are presented that all focus 
on the main question which moral capacities are relevant for current professional practice. 

paper 1: Teaching moral competence to professionals. Blessing or curse? 
J.J. Kole (PhD) 

The notions of competence and competencies are contested in education. From a philosophy-of
education point of view, they have been highly criticised, for several decades now. They threaten to 
fragmentise and atomise formational and educational processes into mechanical scoring of meaningless 
tick box capacities and they, thereby, undermine integrated identity and character development. Yet, 
from the point of view of governmental educational policy (in many Western countries) and educational 
theory, the notions have been warmly embraced as suitable instruments to improve (vocational and 
professional) education because they promise to combine theoretical knowledge, practical skills and 
attitudes, and learning in practice' meaningfully. The lack of tight connections between learned 
knowledge, capabilities and real life practice undermines the motivation of students and blocks their 
development into practitioners and professionals. 

f'aper 2: Three oerspectjv es on critical moral reflection, Challenges to orofessional eth ics education 
Maritte van den Hoven (PhD) 

In ethics education, there is a tendency to engage in a variety of activities. It is not only expected that 
professionals will be able to get acquainted with ethical methods and jargon, but that they will actually 
master these in such ways that they are capable to critically reflect upon their professional moral 
responsibilities, on practice-inherent norms and values and on challenges and changes in their 
professional practice. It is argued that three different perspectives on critical moral reflection seem to be 
presupposed in the variety of moral expectations and educational aims. Current critiques on professional 
ethics education can be met if these three different perspectives on ethical reflection in professional 
practice are recognized and accounted for. A first type of moral reflection involves reflection on moral 
standards and one's individual professional responsibilities . A second type of reflection concerns the 
ability to reflect on conflicting situations. The third type of moral reflection regards the context in which 
professionals function; they must be able to critically reflect upon practice-inherent norms, as well as on 
competing values that enter their profession. 

Paper 3: Just compassi.on: jmplicatjons for the ethics of scarcltv paradigm In clinical healthcare orovision 
Bruce Maxwell (PhD) 

By proposing to supplant a principle-based model of ethical deliberation with a trait-based one, the so
called 'outcomes-based' movement in education and professional training invites a novel way of looking 
at problems in professional ethics. In the former approach, solutions to ethical problems in professional 
practice are typically sought by appealing to key concepts, principles or duties of professional role
morality. The traits-based approach, by contrast, conceptualizes dilemmatic situations as involving 
conflicts between standards of professional conduct. This paper proposes to revisit one refractory 
problem in clinical ethics from the traits-based perspective: time rationing. In clinical settings, where 
time is ever in short supply, primary caregivers face competing demands between the professional 
obligation to treat patients equitably and to offer a high quality of attentive care. Because it is very often 
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inadequate time that prevents them from providing appropriate personal attention to patients, the 
availability and just distribution of time is, for many nurses and physicians, among the most salient 
ethical issues in professional practice. The aim of this paper is to argue, pace the intuitive appeal of this 
conceptualization, that it is wrong and highly misleading to regard the clinical rationing of time as 
presenting an ethical dilemma between the duty provide just care and the duty to provide compassionate 
care. 

Session 18. Society, political orientation and moral functioning 
Session Date: 03/07/2009 
Presentation time: 08:30- 09:45 
Papers 

27. Toleration as a political practice: constraints and possibilities: A philosophical 
perspective. 
L. R. Levin 
Institute of Education London University, London, United Kingdom 

In 21st century liberal England the state and its citizens are challenged in religious, political, legal and 
social contexts by the divergence between theories of toleration and its practice. To become adequate 
justifications for toleration, the liberal conceptions of neutrality and autonomy must be revised. If as a 
result the perspective of rights is trumped by the perspective of mutual obligation, then in regard to 
toleration the state must relinquish absolutist liberalism which rides rough-shod over communities of 
difference; and citizens must acknowledge that their plural identities and affiliations are not necessarily 
inconsistent with their religious or cultural beliefs. 

85. Unpacking the Chinese concept of honesty 
X.L.W. dr. Wang 
Pace University, Pleasantville, New York, United States of America 

This study examines how Chinese working-class mothers socialized their children regarding honesty and 
how the mothers adhered to this virtue themselves. Forty 4-year-olds and their mothers in the People's 
Republic of China were observed in their daily routines. The results suggest that although Chinese 
mothers stress teaching honesty in their everyday interactions with their children, their own behaviors 
often transgressed their own teaching. Interviews with the mothers suggest that the discrepancy 
between the mothers' teaching and their behavior reflects their cultural understanding of how honesty 
should be applied in everyday interpersonal relationships. 

118. Worldview, an essentially contested concept? 
J,C. van der Kooij 
VU University Amsterdam, Amsterdam, The Netherlands 

In a society that has become home to a wide variety of views of life or worldviews, some of which are 
clearly secular, there is every reason for using the concepts 'worldview' and 'worldview education' instead 
of 'religion' and 'religious education'. But while the relationship between religious and moral education 
has been the subject of intense debate, the relationship between moral and worldview education is 
hardly discussed. 'Worldview' is used in many different and even opposing ways. Nevertheless, an 
analysis of this essentially contested concept does give an indication of its meaning. With this 
description, an educated guess about the relationship between worldview and morality will be made. 
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Session 19. Symposium 88: Society, political orientation and moral functioning 
Session Date: 03/07/2009 
Presentation time: 08:30- 09:45 

Symposium: Moral judgment development and political outcomes 
J . Thomai, M. Crowson 2, P. Mechler1 

1University of Alabama, Tuscaloosa, United States of America 
2University of Oklahoma, Norman, United States of America 

Defining Issues Test (DIT) researchers view political variables as particularly important criterion 
variables. Indeed, one of the six validity clusters used to support the DIT notes the consistent pattern of 
relationships between DIT scores and political choices and attitudes. The special focus on political 
variables is due to the claim that DIT scores primarily assess macro-morality or the morality of social 
cooperation in terms of justice and fairness in the context of laws, governments, and social institutions. 
That is, as a measure of macro-morality, DIT scores ought to relate to political choices and attitudes. The 
current proposal provides recent data assessing this relationship. 

Paper 1: Moral judgment development : relationships with patrioti sm and nationa lism 
Michael Crowson 

The cognitive-developmental approach to moral judgment, as formulated by Kohlberg, argues that moral 
development is best characterized as a fundamentally cognitive process, whereby individuals seek 
greater adequacy in their reasoning about moral issues (Rest et al., 2000). The present study addresses 
relationships between postconventional moral reasoning and measures of two forms of national 
attachment, patriotism and nationalism. 

Paper 2: The role of affect In the relationship between moral judgment development and oolitica l 
ideology 
Heather Mechler 

For over three decades, researchers have sought to understand how moral judgment relates to political 
ideology. The body of literature generated from this pursuit supports a link between moral reasoning and 
political attitudes, but we still do not understand the nature of this relationship and how it translates into 
action. One aspect of this relationship that has yet to be explored is the role of affect. This paper will 
describe the experimental design for a study that tested the influence of affectively charged content on 
political decision-making. Three hundred thirty six undergraduates at a university in the southeastern 
United States participated in a study of 'social and political beliefs' , Participants were randomly assigned 
to four experimental conditions in the section of the study that focused on attitudes about candidates 
and issues in the 2008 U.S. presidential elections. The intent of the study was to answer the following 
questions: 1) Are previous findings on the relationship between moral judgment and political variables 
replicable? 2) Do participant choices on the political variables vary by condition, and do participant 
characteristics (i.e. gender, race, age) influence the effect of condition on political choices? 3) Does the 
influence of picture condition on political choices vary by moral judgment and cognitive closure? 

paper 3: The link between moral jUdgment development. votlng behavior and political attitudes across 
US presidential elections from Carter to Obama 
Steve Thoma 

Over the last 30 years there have been four studies that have linked DIT scores with voting behaviors 
and elections issues. Recently we collected data on the 2008: Obama/McCain election. These studies 
used similar methodologies and assessed political choices and attitudes just before the national election 
(late October/early November). The current study reanalyzes the older data using updated scoring 
procedures that include new variables and combines these data with the current 2008 sample. The intent 
of these analyses is to assess the degree to which the nature of the relationship between DIT scores and 
political variables is similar across elections that vary by cohort and election outcome. 
Prior research suggests that the link between DIT scores and political choices follows a curvilinear pattern 
in which political choices that reflect a progressive view are preferred by participants at the low and high 
end of the scale. By contrast, mid-range participants on the DIT summary scores (associated with a 
maintain norms perspective) prefer the conservative candidate and positions. Preliminary analyses based 
on the five-sample aggregated data set suggest that the curvilinear pattern is robust across different 
cohorts, gender, and election outcomes. Thus, the effect is observed in elections won by both 
conservatives and liberal and assessed during a period in US history when the population as a whole 
became more conservative. Further, the data indicate that political identification (e.g., self-identified 
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political conservatism or liberalism) did not account for the trends. Taken together, these findings 
support the validity of the DIT as a measure of moral judgment development and are inconsistent with 
critics who claim that DIT scores are simply an indirect measure of political identification (e.g., Emler). 

Session 20. Citizenship education and interventions at school and other public institutions 
Session Date: 03/07/2009 
Presentation time: 08 :30- 08:50 
Papers 

102. Slogging for justice; turning moral and civic education upside down. 
H.E. Haste 
Harvard Graduate School of Education, Cambridge, MA., United States of America 

New technologies enable young people not only to access but to modify and integrate information, to do 
so collaboratively, and also to enter virtual space in which role-playing and the negotiation of alternative 
worlds with others require intense concentration and considerable cognitive, social and affective skills. 
The data suggest that such activities can have a positive effect on civic awareness and agency; their 
implications for moral awareness are being explored. However, a second implication is the profoundly 
different form of education as praxis, in which the child is an active agent, not the passive target of 
teaching. This revolution must be taken seriously. 

48. Tolerance, citizenship education and the development of moral values 
p.J.M. Costello 
Glyndwr University Wales, Wrexham, United Kingdom 

My central aim in this paper is to explore the role of the school in the development of tolerance and other 
moral values. I argue that effective citizenship education programmes, that incorporate the teaching of 
philosophical thinking skills in schools, have an important contribution to make to this endeavour. Having 
examined the relationship between citizenship education and the teaching of philosophy in schools, I 
outline my own approach to the latter and suggest that the teaching of critical thinking, reasoning and 
argument skills is essential to the development of tolerance and other moral values. 

77. Moral dilemmas arising in Dutch liberal protestant primary schools around the 
choice of children's literature 
E. van Koeven, Y.A.M. Leeman 
Windesheim University, Zwolle, The Netherlands 

This research project examines the dilemmas arising from policies on the choice of and the use of 
children's literature in the curriculum in Dutch liberal Protestant primary schools. It focuses on moral 
dilemmas arising from the contrast between the exclusive desires of orthodox Protestant parents and 
teachers, the aims of liberal Protestant education and the obligation by law for all schools to teach all 
children democratic values like autonomy and respect for religious and cultural pluralism in society. 
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Session 21. Citizenship education and interventions at school and other public institutions 
Session Date: 03/07/2009 
Presentation time: 10:15- 10:35 
Papers 

184. Effectiveness of a character education program for the new Turkish primary 
school social studies curriculum 
H. Eksi, A. Katilmis 
Marmara University/ Ataturk Faculty of Education, Istanbul, Turkey 

This field experimental design study aimed to measure the effectiveness of a character education 
program implemented in 7th grade primary social studies courses. The new Turkish 'social studies' 
course includes three basic values (justice, peace and being scientific), among others. The effectiveness 
of the program was measured by both academic achievement and attitudinal changes. Seventy-three 7-
grade students (36 of them experimental group, 37 of the control group) participated in the study. The 
result showed that both the experimental group's scores of academic achievement and the attitudes 
were statistically higher than the control group's. 

186. Why dissent is a vital concept in moral education 
P. McDonough 
University of Victoria, Victoria, BC, Canada 

Moral Education is concerned with depolarizing the tension between loyalty and sedition, but little work 
has been done in the field to describe and map the territory between these poles. This paper proposes 
that the conceptual construct dissent accomplishes this task. A seven part conceptual analysis reveals 
that such "loyal disagreement" depends upon a rigorous re-conception and coordination of franchise, 
shared history, contra-hegemony, ethical principles, reasonable heresy, and a publicly pronounced 
attitude of persuasion. Finally, it is argued that dissent's complexity is central to the aims of Moral 
Education insofar as it implies coordinating ethical judgments with the maintenance of social 
relationships. 

192. Young children's extended identity and feelings of responsibilty in the school 
setting 
D.M,P. de Haan1

, M. de Hoogd2 

1Utrecht University, Utrecht, The Netherlands 
2INHolland University, Alkmaar, The Netherlands 

The concept of extended identity refers to the fact that one's identity may be inclusive of others' actions. 
Around the age of 6 to 8 years, changes occur in children's display of social emotions and feelings of 
responsibility when they have a group membership relation to a child that misbehaves itself. Also, the 
awareness and evaluation of their membership of social groups is growing. In this paper we present 
results of our study of reflections of children of this age regarding gender and ethnicity when tensions are 
at stake related to these social categorizations and in case of misbehavior of other members of their 
classroom. 
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Session 22. Symposium 171: Individual's moral functioning (moral judgment, identity, 
behavior 
Session Date : 03/07/2009 
Presentation time: 10:15- 11:30 

Symposium: Intuition, deliberation and the importance of mature moral functioning 
F. Narvaez1

, A.B. Blasi2
, H.E. Haste3 

1University of Notre Dame, Notre Dame, United States of America 
2University of Massachusetts, Boston, United States of America 
3Harvard University, Boston, United States of America 

Although intuitionist theories currently are popular in psychology, mature moral functioning requires 
much more than intuition, especially in the public sphere. Good public policy requires capacities that are 
underdeveloped in many citizens. Three perspectives on mature moral functioning are presented with 
suggestions for moral education interventions. 

Paoer 1: Truthjness is fa tal: the gomplexlty of mature moral functjonjng 
Darcia Narvaez 

Intuitionist theories have taken the field of psychology by storm. They have been effective in capturing 
the academic discourse about morality despite the fact that alone they offer a partial, truncated, and 
distorted perspective of moral functioning . Naive intuitive moral judgments about the character or 
actions of others plays a minor role in everyday moral functioning, which includes moral decision making 
about one's own goals and actions. Mature moral functioning balances intuition and deliberation with 
individual capacities for habituated empathic concern, moral imagination and moral metacognition and 
with collective capacities for moral dialogue and moral institutions, offering tools for moral innovation. 
Many of these abilities develop with experience and can be fostered through educational intervention. 

paper 2: Public morality and the moral functioning of mature adults 
Augusto Blasi 

This paper points out how the adult participation in the public sphere frequently presents complex moral 
issues, requiring careful attention and reflection. It then emphasizes those aspects of moral maturity that 
are required by public morality - post-conventional thinking; critical stance vis-a-vis society and 
authorities; attitude of watchful wariness; respect for the truth of facts and motives; concern with self
deception; responsibility. Many of these characteristics typically are not the object of moral education 
interventions. 

Paoer 3: Moral competence in a cultural context 
Helen Haste 

Moral competence requires more than moral reasoning. The Author has identified five main competences 
for 21st century life, which include managing ambiguity and uncertainty, having agency and 
responsibility, balancing thinking and feeling, managing emotion, and being able to adapt to new social 
practices in the wake of technological developments. These happen within a framework in which cultural 
processes facil itate (or not) both general and moral competence. New developments in both cultural 
psychology and evolutionary psychology offer both misleading and helpful cues. 
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Presentation time: 10:15 - 10:35 
Papers 

81. Ethical sensitivity computer-simulated intervention for preservice and inservice 
science educators 
S.Y.H. Holmes, L.A. Annetta, A.R. Reiman 
North Carolina State University, Raleigh, United States of America · 

This computer simulation intervention was created to influence preservice and inservice science educator 
ability to recognize intolerant behaviors. The simulation and methodology was modeled after the Racial 
Ethical Sensitivity Test (REST); a reliable video assessment for ethical sensitivity to racial and gender 
intolerant behaviors in educational settings. Immersive powers of simulations have been used by 
business education and the military for adult training in sociocultural interactions. This study focused on 
science educators because they engage students in science activities related to community issues, while 
demonstrating respect for student and community cultural identity and heritage through learning 
opportunities and instructional approaches. 

188. Towards a dynamic systems approach to moral development and moral 
education 
K.M.K. Kim 1

, D.E.S. Sankey2 

2Department of Education Seoul National University, Seoul, South-Korea 

Is 'development' a concept that belongs to mind and morality and, if so, what account can we give of 
moral development now that Piagetian and Kohlbergian models are increasingly being abandoned in 
developmental psychology? This paper advocates the adoption of a Dynamics Systems Approach to 
moral development, responding to calls for a new integrated model of moral functioning in the 
September 2008 Special Issue of the Journal of Moral Education. The DSA views each child as an 
emergent self-organising organism in which development is highly variable, dynamic and often non
linear and, we argue, emergent from the neurobiology of perceptual categorisation and predilection to 
value. 

112. Good enough to be born? Empowering teachers and students for moral 
education in genetics lessons 
P.A.M. yan der Zande, A.J. Waarlo, M. Brekelmans, J.D. Vermunt 
Utrecht University, Utrecht, The Netherlands 

Imagine an expectant mother, carrying an affected child. What does that mean to her, and her family? 
Will the baby be born at term, or will she terminate her pregnancy? How could genetics education 
prepare students as future parents for handling these kinds of issues? 
To inform the design of relevant genetics lessons and to map the required teacher's expertise, 
professionals engaged in genetic clinical practices and expert teachers were interviewed about the what, 
why and how of health-related genetics education. A learning community of teachers are elaborating the 
suggestions from this research. Their gain in expertise will be monitored. 
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Session 24. Symposium 176: Other 
Session Date: 03/07/2009 
Presentation time: 10:15- 12:45 

Symposium: Understanding the complex relationships among adult morally 
competence, positive institutional climate, child and youth development 
A. Hjqqins-D'Aiessandra1

, M. Wolff, de2
, S. Diaz Pena3, C. Foa4

, F. Ose~, F.C. Power5, N. Lavoi6, K. 
Sheehan5

, J. Dees5, E. Rutten7
, G.J. Stams7 , F. Velden, van den8 , Brugman, D.8 , Boom, J. 8 , Koops, W.8 

1Fordham University, Ney York, United States of America 
2TNO Quality of Life, Leiden, The Netherlands 
3University, Bogota, Colombia 
4University of Parma, Parma, Italy 
5University of Notre Dame, Notre Dame, United States of America 
6University of Minnesota, Minnesota, United States of America 
7University of Amsterdam, Amsterdam, The Netherlands 
8Utrecht University, The Netherlands 

This symposium brings together an international group of scholars and their colleagues who have 
developed theories and investigated the effects of teachers' and coaches' moral competencies on both 
the moral atmosphere of schools and teams and adolescent and youth development. Some offer 
theoretical conceptions of adult professional moral authority and how the moral qualities of teaching and 
coaching impact student morality. Others present research findings relating student outcomes, such as 
prosocial and anti-social behavior, to the qualities of their schools and teams and moral competencies of 
their teachers and coaches. This panel presents convincing evidence of the inherently interlocking nature 
of the triangle of institutional moral atmosphere, adult moral competencies, and student behavior and 
development and then draws out implications for practice and prevention. 

Paper 1: Forms of professional moralitv of teachers, 
Frits Oser 

In this paper I would like to present three criteria of teachers influencing positively the Just Community 
climate, namely: a) the content specificity (different content lead to different moral sensitivities); b) the 
gray aera of morality (moral conflicts not being regulated ethically or by law oriented rule bases), and c) 
the double function of morality (the striving towards a good person versus the striving towards a good 
living together). For a basic contemporary professional morality , with its two sides, namely first being 
oneself a moral person and second influencing others towards positive morality, these three criteria are 
important characteristics. In a further analytical step I investigate seven models of professional morality 
asking if these three criteria are valid in each of them. The 7 models are: first, teaching as moral craft 
(Damon, Tom); second, moral immersion (Jackson et a/.); third, outside ethical codexes (hippocratic 
oath and ethics conventions of psychologists); fourth, postconventional reflection as professional 
morality (Lempert, Higgins); fifth, realistic discourse and procedural morality (Oser, Reichenbach); sixth, 
double moral knowledge and action (Campbell); seven, good work and the zone of permissiveness 
(Damon, Beck). In our paper we can show that only two of the seven model fulfill the conditions of the 
three criteria. empirical evidence however of some of the models contradicts the three proposed 
requirements for each model. 

E.QQ.er 2: Moral atmosphere In secondary sc/Jools and students' moral development: A study into the role 
of teacher behaviour 
Marianne de Wolff 

The development of mature moral competence is a constructive process based on the social interactions 
in which the adolescent is actively engaged. Moral judgments in real life mostly arise in social situations 
and are shared with members of the group to which a person belongs (Beem, Brugman, Hr<1st, & 
Tavecchio, 2004). The perception of individuals of these shared values and norms regulating social 
interactions constitute the moral atmosphere of a group or institution. Kohlberg assumed that moral 
atmosphere can have a downward pressure on moral behaviour. In this study we focus on moral 
atmosphere in secondary schools, an important social context where adolescents come into contact with 
social norms and values. Earlier studies confirmed the relationship between school atmosphere and 
adolescents' aggressive behaviour at school (Mancini, Fruggeri,& Panari, 2006). Not much is known 
about the role of the teacher in this association between moral atmosphere and moral outcomes. We 
hypothesized that moral atmosphere would be related to teacher behaviour. We also explored whether 
school atmosphere and teacher behaviour would be related to moral outcomes in the students. Four 
secondary schools in the Netherlands with a total of 60 15 to 18 year old students participated and 
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completed the SROM for moral competence, the SMAQ to assess school moral atmosphere, a 
questionnaire about undesired behaviour, and an assessment of peer group moral atmosphere. In 
addition, we videotaped teacher behaviour in the classroom using a model that was developed by Leary. 
Twenty-two teachers were rated on four teaching styles: authoritative, authoritarian, permissive, and 
neglecting and completed the DIT as a measure of moral competence. We found moderate correlations 
between teaching behaviour and moral atmosphere in the school. However, predicting moral atmosphere 
of the school using the four teacher styles, moral competence of the teacher, and some background 
variables of the school as predictors, it was found that moral atmosphere was best predicted by the 
number of students. Atmosphere in the peer group was found to be the only significant predictor of 
student moral outcomes. 

Paper 3: I s there a relation between school cl imate and teachers moral competencies? 
Sandra Diaz Pena 

A number of questions have been asked about variables that affect school climate, especially factors 
related to student characteristics such as school performance (Luo, Mingchu, Huang, Wenmin, Najjar, 
Lotfolla, 2007), and pupils moral and social competencies (Brugman, Tavecchio, Van Os and H0st, 1995; 
Brugman, Heymans, Boom, Podolskij, Karabanova, Idobaeva, 2003). However, there have been few 
studies related to teachers and parents characteristics and their effect on school climate. This paper 
intends to analyze the relationship between teachers moral competencies and moral atmosphere in their 
schools. After working with more than 200 teachers in 30 schools of diverse characteristics in Colombia 
and with 100 teachers from 3 public schools in Guatemala, my statement is that schools moral 
atmosphere depends on teachers moral judgment, moral emotions and other moral competencies, 
particularly among high school students. Teachers with low moral competencies nurture low moral 
atmospheres, characterized by authoritarianism, individualism, self-protectionism and attachment to 
norms (Higgins, 1991). Adults with low moral competencies are more focused on themselves, on their 
own welfare and benefits than on the deepest and long term consequences of the daily tasks of any 
teacher. Besides moral competencies in teachers there are some other topics that I consider that should 
be studied due to their influence on the teacher-student relationship and school climate. These are power 
management, self-confidence, and social role conscience . 

.Ea.per 4: The role of community. cognitive distortions. and moral judgment in adolescent anti-social 
behavior 
Floor van der Velden, Daniel Brugman, Jan Boom & Willem Koops 

This study addresses the cross-sectional and longitudinal relationships between three kinds of moral 
cognitions - self-serving cognitive distortions, moral judgment, perception of community - and antisocial 
behavior in young adolescents. Aims were to gain insight in direct and indirect relationships, stability and 
causality. The sample included 724 students (M age = 14.52, SD = .67) from prevocational secondary 
schools in the Netherlands. Both self reports and teacher reports were filled out twice, with a time
interval of four months. Results showed that students exhibited high rates of aggression, vandalism, and 
stealing, indicating that they form an at risk group for antisocial behavior. Positive associations were 
found between self-serving cognitive distortions and antisocial behavior and between moral judgment 
and perception of community, while negative associations were found between perception of community 
and both self-serving cognitive distortions and antisocial behavior. Cross-sectional structural equation 
models showed the mediating role of self-serving cognitive distortions in the relationship between 
perception of community and antisocial behavior. Longitudinal structural equation models established a 
moderate to high stability of the moral cognitions and antisocial behavior, replicated most of the cross
sectional findings, and indicated that self reported antisocial behavior primarily preceded self-serving 
cognitive distortions. Although moderation by sex and ethnicity was established for the longitudinal 
models, differences between the groups appeared to be modest. Consequences for a cognitive behavioral 
approach are discussed. 

£aper 5: The differentia l roles of school mora l atmosphere and student normative orientation In 
understanding student aggressive and transgressive behaviors 
Tiziana Mancini and Chiara Faa 

The main aim of the research is to test whether the School Moral Atmosphere is a mediating variable 
between adolescent's Normative Orientation and their self-reported counter-normative behaviors. 664 
Italian students (age range 15-21; M = 17.06; SD = 1.15) filled out a questionnaire to measure: School 
Moral Atmosphere; Normative Orientation; frequency of Aggressive and Transgressive Behaviors at 
school. Normative Orientation was proved as a direct factor with Transgressive Behaviors as dependent 
variable, but as an indirect variable with Aggressive Behaviors as dependent variable. In this case the 
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relation was mediated by the School Moral Atmosphere. Educational implications will be discussed. 

Paper 6: The sports team as a socializing agent 
Esther Rutten and Geert Jan Stams 

Sports team membership may be associated with several socializing factors. In order to explain 
antisocial, externalizing, and prosocial behavior of adolescents athletes, multilevel analyses were 
conducted on 67 sports teams, including N = 439 male athletes between 14 and 17 years of age. Team 
membership explained 20% and 13% of the variance in antisocial and prosocial behavior within the 
sports context, respectively, and 6% of the variance in prosocial behavior and 7% of the variance in 
externalizing behavior outside the sports context. At the team level, fair play attitude was associated 
with behavior outside the sports context, whereas coach-athlete relationship quality and moral 
atmosphere were positively associated with behavior both in and outside the sports context. 

Paper 7: Team morale and the moral team: team moral atmosphere and its implications for coaching 
F. Clark Power. Nicole LaVoi, Kristin Sheehan, Jared Dees 

What is the moral atmosphere of a sports team and what would lead coaches to foster such an 
atmosphere? Drawing on motivational (Ryan & Deci, 2000) and moral development research (Power, 
Higgins, & Kohlberg, 1989; Shields, Bredemeier, & Power, 2002) as well as data from their own coach 
education programs, the authors propose a character-oriented approach that builds norms of friendship, 
fairness, and social responsibility that promote team cohesiveness. We suggest ways in which the 
atmosphere of sports teams transforms the coaches who create the atmosphere. In our view, coaches 
who take a moral orientation to their role will attend to their athletes' needs for a sense of competence, 
inclusion, and autonomy. Addressing these needs will likely promote 'the morale of the whole team, as 
self-determination theory suggests (Vallerand & Losier, 1999). Coaches who are committed to building a 
moral team must, however, go further than fostering team morale. They must develop and make use of 
a structure for democratic deliberation, and they must also develop shared norms of civic friendship and 
collective responsibility regulating relations within the team and shared norms of fairness and 
sportsmanship for regulating the relationship of the team to opposing teams. 
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Session 25. Symposium 139: Citizenship education and interventions at school and other 
public institutions 
Session Date: 03/07/2009 
Presentation time: 10 :15- 11:30 

Symposium: Impact of intervention programs on adolescents in secondary education 
K. van der Meulen1

, P.B. Naylor2
, C. Del Barrio1 

1Universidad Aut6noma de Madrid, Madrid, Spain 
2School of Health and Related Research, Sheffield, United Kingdom 

The papers that are presented in this symposium have a particular interest in common: the effects of 
school-based interventions on adolescents' understanding of and reasoning on personal and relationship 
difficulties and strengths, including the adolescent's personal and moral autonomy. Concern about the 
nature, prevalence and consequences of peer bullying in schools has lead to the development of various 
intervention programs. In a first paper, Del Barrio et al. present results in relation to the evaluation of 
one of these programs, a peer support system, in schools in Italy, Spain and the U.K. It concerns peer 
supporters' and other students' opinions on the successfulness of the program. In a second paper, Naylor 
et al. focus on the impact of a mental health teaching program, and present their findings related to 
students' mental health understanding, empathy and prosocial behavior, among other aspects. 
Autonomy in relation to peers is the main object of interest in a third paper by Van der Meulen et al. Part 
of their results are based on the effects that the EQUIP program for educators (DiBiase et al. (2005) has 
on the individuation and connectiveness of adolescents with respect to their peers. 

Paper 1: Contribut ion of anti-bully ing peer support systems to pupils' cltizeoshio and moral education 
Cristina del Barrio\ Paul B. Naylor , Tatiana Bortolotto3

, Laura Granizo1
, Zaffer Iqba l2, Soledad Andrs1

, 

Angela Barrios1 and Ilaria Poloni 3 

Through a questionnaire survey of the perspectives of teachers and pupils in three secondary schools 
(one in England, one in Italy and one in Spain) in which anti-bullying peer support systems had been 
established, we highlight and discuss the findings related to citizenship and moral education and how and 
why these differ from school to school. 

£a per 2: I mpact on adolescents' moral thlnklng and behaviour of a mental health teaching programme 
Paul B. Naylor\ Helen A. Cowie2

, Stephen J. Walters1
, Lorenzo Talamell l3 and Judith Dawkins4 

1School of Health and Related Research (ScHARR), University of Sheffield, UK; 2Faculty of Health and 
Medical Sciences, University of Surrey, UK; 3Cooperativa Crescere, Fano, Italy; 4Baker and Duncan 
Family Consultancy, Waking, UK. 

Many adolescents hold negative attitudes towards mental health difficulties. This study assessed the 
impact on adolescents of a mental health teaching programme through a two-group control group 
design. Experimental school classes (14- and 15-year-olds) received a teaching intervention of six 
lessons on mental health issues common to young people. Understanding was measured at pre- and 
post-intervention 8 months apart. At post-intervention compared with controls School E pupils showed 
more sensitivity and empathy, used fewer pejorative expressions, self-reported fewer conduct problems 
and more prosocial behaviour. We conclude that the intervention helped to improve School E pupils' 
moral thinking and behaviour. 

Paper 3: Adolescents' autonomy in relation to peers 
Kevin van der Meulen, David Lanza and Cristina del Barrio 
Universidad Autnoma de Madrid, Spain 

According to Grotevant and Cooper (1986), an adolescent's positive development towards autonomy 
results from a balanced combination of individuation (self-assertion and separateness) and 
connectiveness (mutuality and permeability). Usually, changes in family relationships are explored in 
research on autonomy; we focused on peer relations. Interviews were conducted with Spanish 
participants in secondary education, one group of 12-13-year-olds (n=50) and another of 15-16-year-old 
adolescents (n=50). Our aims were three-folded: 1. explore the nature of personal autonomy of 
adolescents in relation to their peers; 2. explore the moral elements in participants' responses; 3. study 
the effects of the EQUIP program for educators (DiBiase et al., 2005) on those aspects of personal and 
moral autonomy explored earlier. 
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Session 26. Moral upbringing and interventions in the family 
Session Date: 03/07/2009 
Presentation time: 11:45- 12:45 
Papers 

3. Promoting moral reasoning and ego development using deliberate psychological 
education in family counseling 
E.N.B. Benoit\ V.A.F. Foster2 

1 Yorktown, United States of America 
2 The College of William and Mary, Williamsburg, United States of America 

Families come to therapy wanting to know how to care for their children, raise good citizens and address 
issues of justice and fairness in the milieu of their interpersonal relationships. Research literature 
suggests that the family may be the best context for moral learning. The implications of deliberately 
promoted developmental growth within the context of a family therapy intervention are explored. 
Specifically, the relationships between moral reasoning, ego development and relational functioning in 
family therapy are examined within a systems-based therapeutic approach. 

91. The development of adolescent forgiveness: predictors and outcomes 
K.J.C. Christensen 
Brigham Young University, Provo, United States of America 

The influence of the parent-child relationship, the parents' marital relationship, parental forgiveness of 
one another, and forgiveness of the child, were examined in relation to the development of adolescent 
forgiveness. Adolescent outcomes, including hope, self-esteem, prosocial behaviors, depression, anxiety, 
school engagement, and relationship with parents, were analyzed one year later. Results suggest that 
adolescent children may learn forgiveness through the modelling of such behavior in their parents' 
relationship and the forgiveness granted them from their parents. Gender differences, positive outcomes 
of forgiveness, the development of forgiveness, and implications of the parental influence on the child's 
ability to forgive will be discussed. 
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Session 27. Society, political orientation and moral functioning 
Session Date: 03/07/2009 
Presentation time: 11:45- 12:45 
Papers 

169. Agency and the cultivation of tolerance 
P.C.T. Curtis-Tweed 
Medgar Evers College, New York, United States of America 

In this paper I will propose that the cultivation of tolerance may be viewed through the lens of agency 
development. I will present a model of agency that shows that self, ecological systems and outcomes are 
transactional. I will discuss the relationship between agency and tolerance arguing that in contexts of 
inequality, in which the tolerance of racism , discrimination and poverty may be also permitted by society, 
behavioral responses and agentic behavior may not be predicated on social norms. 

172. Moral education in open societies - a Maclntyrean approach 
A.S. Segev 
Ben Gurion University, Beer Sheva, Israel 

Alasdair Macintyre's ideas provide a fertile analytical perspective on the crisis of moral education in open 
societies, revealing the educational crisis as a result of their relativistic and utilitarian Geist. These 
societies leave no space for three of the central Macintyrean concepts of common telos, tradition, or a 
belief in 'internal goods' that the philosopher argues are necessary in every well-constructed morality. 
The paper suggests that the lack of those elements in open societies causes a crisis in moral education. 
In order to overcome this crisis and to be able to educate, open societies must reconstruct these 
elements within them. 
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Session Date: 03/07/2009 
Presentation time: 11:45- 12:45 
Papers 

33. Is morality a competence? can it be taught? 
~ 
University of Konstanz, Konstanz, Germany 

About 2500 years ago, the Greek philosopher Socrates asked whether morality is a competence (virtue) 
and can be taught. Today, the answers are still highly controversial, if not even seen as irrelevant. 
Moreover, there is little agreement on the meaning of competence and teaching in regard to morality. 
This author believes that the key to the nature of morality can be found in Socrates' dual-aspect theory. 
Modern experimental studies have shown that while moral intentions (orientations) are inborn, moral 
competencies can (and must) be taught. As this paper shows, these competencies can be validly 
measured and they can be very effectively taught. 

125. Moral development is heterogenous, not homogenous- but in which kind? 
T.B. Bienenqraeber 
Herzogenrath, Germany 

According to Kohlberg, moral judgment competency is a structured wholeness, which means that moral 
judgments belong to the highest moral stage of an individual, and that a person uses this highest stage 
independently of any situational aspects. In a longitudinal study from 1994 to 2000, the data showed 
that the supposition of structured wholeness must be rejected. Individual judgments vary over different 
stages, which meant that they are heterogenous instead of homogenous. Two possible ways of 
heterogeneity in moral judgment can be distinguished: situationism and segmentation. The author will 
show the difference between both and give some empirical evidence. 
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Session 29. Individual's moral functioning (moral judgment, identity, behavior) 
Session Date: 03/07/2009 
Presentation time: 11:45- 12:45 
Papers 

30. Morally formative experiences 
A, Schinkel 
VU University Amsterdam, Amsterdam, The Netherlands 

This paper is concerned with morally formative experiences: those experiences, unique to individuals, 
that stand out as of particular importance to one's moral development. I focus on two such experiences 
of my own, to make three general points: 

1) These experiences have a double character: they concern the acquisition of self-knowledge at 
least as much as that of (new) moral insight. I investigate similarities and differences with the 
'transitional experiences cognitive-structuralists are interested in. 

2) Differences in moral development may occur as a result of different morally formative 
experiences. Individuals may move through developmental stages of their own. 

3) The influence of parents and educators may only be indirect. Which morally formative 
experiences children have depends largely on chance circumstances. 

71. Taking development seriously: commentary on a recent issue of the journal of 
moral education 
J.C. Gibbs1

, n/a Moshman2
, K.S. Basinger3

, L.l. Grime4
, M.W. Berkowitz5 

10hio State University, Columbus, OH, United States of America 
2University of Nebraska at Lincoln, Lincoln, Nebraska, United States of America 
3Urbana University, Urbana, OH, United States of America 
4Washington & Jefferson College, Washington, PA, United States of America 
5University of Missouri-St. Louis, St Louis, United States of America 

This presentation comments on a recent special issue (September, 2008) of the Journal of Moral 
Education. The articles ostensibly commemorated Lawrence Kohlberg's contributions and 'looked forward' 
toward a more comprehensive model of moral functioning. Prominent were culturally pluralist and 
biologically based socialization themes. Inadequately represented, however, was Kohlberg's (and 
Piaget's) cross-cultural concept of development as the construction of a deeper or more adequate 
understanding. Insofar as the special issue did not adequately represent the cognitive developmental 
approach and supporting evidence, it moves us not forward but instead back to the moral relativism and 
moral paralysis that Kohl berg sought to redress. 
We contend that a truly commemorative special issue that looks forward would begin by taking 
development seriously in the context of morality. Specifically, it would represent and build from: the 
themes of the Piagetian/Kohlbergian cognitive developmental approach; the interaction of unconscious 
and conscious processes already evident in that approach; the substantial cross-cultural and other 
evidence pertaining to basic stages of moral judgment development and social behavior; and the 
cognitive developmental claim that justice or equality is a moral motive in its own right. 
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There is More to Morality than Mere Genes. 
Genetic, Dispositional and Contextual Determinants of Children's Pro-Social Behavior 

Lawrence Kohlberg Memorial Lecture 

Marinus H. van IJzendoorn 
Centre for Child and Family Studies 

Leiden University 
The Netherlands 

The early roots of altruistic or prosocial behavior may be traced to genetic and environmental factors 
shaping the individual's inclination to spend resources without the expectation of personal gain. The 
idea is that stable individual differences would exist in the degree to which individuals commit 
themselves to altruistic or prosocial acts. These stable differences might be based on underlying 
differences in genetic make-up or in moral reasoning capacities . In contrast to this trait-like 
interpretation of moral behavior, prosocial behavior might also be considered to be largely shaped by 
the demand-characteristics of the specific situation in which the person may or may not show 
altruism. Prosocial behavior would then be more contextual than genetic or dispositional. In this 
presentation the early roots of donating behavior and empathic concern are discussed as examples of 
altruistic, prosocial behavior. Central question is what the most important factors are in predicting 
children's empathic concern for another individual's distress, and their donation of scarce resources to 
the cause of a well-known charity (UNICEF) : genetic differences, differences in disposition 
(attachment and temperament), or contextual differences. 
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Session 30. Society, political orientation and moral functioning 
Session Date: 03/07/2009 
Presentation time: 15:30- 16:30 
Papers 

44. Creating young Tamil martyrs 
A. L. LoCicero 
Endicott College, Beverly, MA, United States of America 

What developmental considerations are relevant when a young person volunteers for a militia, and a 
mission, in which he or she will die while killing others? What social conditions? What about the 
developmental status of adults who recruit and deploy youthful martyrs? Data from my research in Sri 
Lanka, informed by theory, suggests that adolescent developmental progression, a collectivist worldview, 
community oppression, human rights violations, and opportunity, all contribute. The interplay between 
developmental considerations of the recruiter and the recruited are mostly accounted for by Kohlberg's 
theory, but the Hierarchical Complexity Theory better explains likely developmental differences in 
domain. 

46. Modood's defense of multiculturalism 
LB. Blum 
University of Massachusetts, Boston, Boston, MA, United States of America 

I present Tariq Modood's argument for a robust form of multiculturalism (in his 2007 Multiculturalism). I 
agree with Modood that 'tolerance' is, in general, too minimal a response to cultural and communal 
diversity. Modood argues that the logic of multiculturalism must include religions. I argue that Modood's 
actual proposal for including Muslims as a communal minority is based less on religion than Modood 
thinks. I argue that education for religious pluralism is important, but that Modood has not provided as 
strong an attack on public secularism as he thinks he has. 
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75. Between lounging and violation: declining tolerance towards hang-around youth 
in the Netherlands 
M. de Winter 
Utrecht University, Utrecht, The Netherlands 

Why do many Dutch adults get so mad at kids who hang around in public spaces, while at the same time 
the Dutch are said to be internationally renowned for their tolerance? Recent demographic and social 
changes seem to cumulate into a public discourse of rapidly declining tolerance and growing animosity 
towards youth. Most remedies are sought in non-effective repressive measures, often legitimated by 
'psychological at risk' theories. However, moral and civil development of youth requires a contextual and 
dialogical approach were both youth, frustrated citizens and policymakers play a part. We will illustrate 
this view with some successful examples. 

195. Cultivating religious tolerance: multicultural and interreligious learning in Dutch 
kindergarten 
I. ter A vest, 5. Miedema 
VU University Amsterdam, Amsterdam, The Netherlands 

Intercultural and interreligious formation in Kindergarten should start as soon as possible and can be 
adequately interpreted as the start of citizenship education with a focus on· the cultural and religious 
components of citizenship education as well as on cultivating religious tolerance. The authors pay 
attention to interreligious schooling in the former inter-religious Juliana van Stolberg elementary school 
in Ede, and on intercultural and interreligious learning in Kindergarten respectively in an Islamic school 
and a Roman Catholic school. All schools are located in the Netherlands. A comparison of these two 
Kindergartens is provided. Finally, they introduce the notion 'learning from the heart' to characterize 
their preferred approach in respect to intercultural and interreligious education for religious tolerance. 
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Session 31. Symposium 164: Society, political orientation and moral functioning 
Session Date:_03/07/2009 
Presentation time: 15 :30- 17:00 

Symposium: The science of 'moralogy': a critical appreciation from comparative 
perspectives 
E. Gates1

, N.I. Iwasa 2
, A.H .D.A. Higgins-D'Aiessandro3, M.W. Berkowitz4 

1University of Cumbria, LANCASTER, United Kingdom 
2Research Centre for Moral Science, Reitaku, Japan 
3Fordham University, New York, United States of America 
4University of Missouri-St. Louis, StLouis, United States of America 

The concerns of this symposium are central to the theme of this year's AME Conference: Cultivating 
Tolerance - Moral Functioning and its Development. It focusses on the work of Chikuro Hiroike as a 
Japanese equivalent to Lawrence Kohlberg. Both were concerned with moral education as a vehicle for 
achieving peace and justice in a strife-ridden world. Both had a strong sense of the worth of the 
individual and the wider interests of group belonging. Their cultural settings were quite different as were 
their respective religious backgrounds, but they each had a strong sense that·their theories needed to be 
related to and testable by lived experience. 

Paoer 1: Introductory concerns : loyalties to nation, religion and global humanity as a source of conflict or 
of mutual enrichment, 
Brian Gates 

It is a common assumption in Moral Education that its horizons stretch beyond the self to include 
attention to the interests of global humanity. What that actually means is more likely now than ever to 
boggle the human imagination, since the numbers involved are towards 7,000,000,000. For that reason 
alone there may be a continuing temptation to retreat to more immediate loyalties - to family, peers, 
nationality, ethnic or religious group. In now looking to the work of Chikuro Hiroike as providing a 
potential global model for Moral Education, it will be useful to clarify the foundations of his stance as 
distinct from those which dominated a more exclusivist Japanese background culture for a perilous 
period of the 20th century. Where is the consistency between his deep-felt Shinto faith and yet his 
affirmations of Buddhist, Confucian and Christian insights? On what empirical basis does his claim rest 
that Moralogy is a universal precondition for peace in the modern world? This is a preface to the other 
papers in the Symposium . 

.&'Jper 2: Benevolence. tolerance and self-examination: Chikuro Hiroike's concept of post-conventiona l 
morality. 
Nobumichi Iwasa 

When we develop a tolerant attitude to other people it is not an isolated response to a particular person 
or particular people in a particular situation. Rather, it must include some structural changes in one's 
total relationship to the surrounding environment. Chikuro Hiroike considered tolerance a very important 
element of post-conventional morality. As the founder of the Institute of Moralogy, he wrote Treatise on 
Moral Science: A First Attempt to Establish Moralogy as a New Science in 1928 in Japanese. The book 
was translated into English and published under a new title 'Towards Supreme Morality' in three volumes 
and it was recently reviewed by Stephen MacKinny in JME. 
As the original title of the book shows the author intended to establish 'moralogy' as a new science 
'which is chiefly devoted to a comparative study of conventional morality and supreme morality in 
respect to their principles, substance and content, but which at the same time aims at a scientific 
demonstration of the effects of their respective practices'. The reason why he adopted the term 'supreme 
Morality' instead of 'post-conventional morality' may be that he derived data or materials for his concept 
of post-conventional morality from the lives and teachings of the spiritual and moral leaders in human 
history such as Socrates, Jesus Christ, Sakyamuni Buddha and Confucius. Actually he spends nearly 400 
pages of the second volume for description of morality of those people. Then he uses the most of 570 
pages of the third volume for analysis and clarification of the principle, substance and content of supreme 
morality. 
Hiroike pursued supreme morality through his study of those leading figures and he was convinced that 
'Benevolence, Tolerance, and Self-examination' is the essence of post-conventional morality attained by 
those great figures. In this connection a brief explanation of the author's personal life situation in which 
he grasped the deep meaning of the synopsis will be given. 
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Raper 3: Understanding~ the ideas of beoey.Qience and justice In Chikuro Hlrojke's and 
Lawrence Kohlberg's theories of moral growth and moral education 
Ann Higgins-D'Aiessandro 

The goal of this presentation is to offer thoughts for discussion about the multiple and complex 
similarities and differences of the moral theories of Chikuro Hiroike and Lawrence Kohlberg. In the 1928, 
Hiroike, L.L.D, brought out his life's work, A Treatise on Moral Science, in which he characterized 
supreme morality and established the science of moralogy, the scientific study of morality. Kohlberg 
completed the most definitive exposition of his theory of moral reasoning development in Theories of 
Moral Judgment: The Psychology of Moral Reasoning, in 1984 and the fullest description of his approach 
to moral education, two years posthumously in 1989, Lawrence Kohlberg's Approach to Moral Education. 
The work of these two men has been studied jointly by Nobumishi Iwasa, Ph.D. and others, especially at 
the Institute of Moralogy. Westerners are just beginning to study Hiroike's writings and this presentation 
represents one Westerner's initial thoughts about what is complementary and how much is truly different 
in the ideas of Hiroike and Kohlberg. 
This paper will explore the relationship among justice and benevolence in both theories. While their 
emphasis on benevolence and justice are clearly different, whether there are differences of kind between 
Kohlberg's and Hiroike's attempts to characterize an ideal morality or moral attitude is explored in this 
presentation. Underlying both theories is respect for the dignity of human life and sensitivity to people's 
capacity for development and change. Both theories also relate their theories to the idea of universal 
law. Whether and how these ideas are similar and different and whether the differences are fundamental 
as well as cultural will be examined. Lastly, the relationship of the individual to society in their theories 
and the place of moral education as proposed by Kohl berg and Hiroike will be discussed. 

Paper 4: Democracy, determinism. and elitism In reconciling moraloqy with contemporary character 
education · 
Marvin W. Berkowitz 

Chikuro Hiroike has presented a remarkable treatise on moral formation in his volumes on moralogy. 
This work is largely unknown in the Western world and the Institute of Moralogy has made a substantial 
contribution to rectifying this ignorance with its translations of Hiroike's work into English. The remaining 
challenge is to reconcile the thinking of Hiroike, across both a century and half the globe, with 
contemporary social science and pedagogical work in the US on character development and education. 
Hiroike's focus on a scientific approach, his delineation of an ideal end point of development, and his 

impressive integration of cross-disciplinary and historical work bridges the gap of culture and history. But 
only partly so: his reliance on traditional Japanese social structures leads to an anti-democratic view, a 
minimally developmental view, and social elitist view that provides challenges for Western thinking. 
These issues will be explored in this presentation. 
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Session 32. Citizenship education and interventions at school and other public institutions 
Session Date: 03/07/2009 
Presentation time: 15:30- 15:50 
Papers 

115. Biotechnology and the challenges of enabling students to make their own moral 
judgements 
C.N Naepflin, F.O. Oser 
Universitat Fribourg (Schweiz), Fribourg, Switzerland 

Today, morality always refers to a concrete content. The general purpose of this study is to analyse how 
the four components from Rest (1986), the moral consciousness, moral judgement, moral sensibility and 
moral character concerning gene manipulation of plants changes through an intervention study with high 
school students. The field study is constructed as a partially randomized quantitative pre- and post-test, 
including important qualitative aspects. The interest of this study was developed in the context of the 
current political discussion of genetically transformed food supply and the respective ethical discourse in 
Switzerland. As we all know, today's students are the politicians and researchers of tomorrow and young 
adults should learn to deal with this issue already in school to build up their own moral consciousness. 

130. International civic and citizenship education study (ICCS 2009) an lEA project
selected results from Switzerland 
L.K. Konstantinidou, F.O. Oser, H.B. Biedermann, D.W. Widorski 
University of Fribourg, Fribourg, Switzerland 

The ICCS 2009 is an lEA Study that takes place in more than 35 countries all over the world. The main 
aim of the study is to investigate the ways in which young people are prepared to undertake their roles 
as citizens. In order to achieve this aim, the study reports on student achievement on a test of 
conceptual understandings and competencies in civic and citizenship education. It also collects and 
analyses data about student perceptions and behaviors relevant in the context of civic and citizenship 
and contextual data that might influence student value beliefs, attitudes, behaviors and behavioral 
intentions. 

132. Meeting the European difference 
S,W. Weyrinqer 
University of Salzburg, Salzburg, Austria 

The paper will present a didactical approach, which aims to support the understanding of the diversity 
between European societies. It was evaluated in an international summer camp for young people. The 
concept is based on dilemma discussions, addressing current questions and problems within the 
community of the European nations. The research concentrates on the short- and long-time effects of the 
participation in this camp concerning the development of personal identity regarding the sympathy for 
difference and diversity in Europe. The focus of the evaluation is put on the development of the ability to 
cope with this diverse situation. 

116. Ethics education and the making of good doctors 
R, Cjgman 
Institute of Education, London, United Kingdom 

A well-known article characterises good doctors as those who respect the dignity, autonomy and rights of 
their patients. I argue that there is a conceptual gap in this characterisation, which needs to be filled by 
the notion of non-condescension. One can respect dignity, autonomy and rights in widely understood 
senses of those words, yet still be condescending. Good doctors avoid condescension by asking: how is 
respect towards this patient shown? They pause and wonder about this question, in ways that are 
demonstrated and discussed. It is argued that this question, and certain ways of responding to it, should 
be at the heart of medical ethics education for future doctors. 
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Session 33. Symposium 180: Individual's moral functioning (moral judgment, identity, 
behavior) 
Session Date: 03/07/2009 
Presentation time: 15:30- 17:00 

Symposium: Measuring moral development efficiently and adequately 
J. Boom 1, S.J. Thoma 2, J.C. Gibbs3, G.Lind4

, D. Brugman1
, M. Beerthuizen1

, K. Basinger3 

1Utrecht University, Utrecht, The Netherlands 
2The University of Alabama, Alabama, United States of America 
3The Ohio State University, Ohio, United States of America 
4University of Konstanz, Konstanz, Germany 

Over the last decades several instruments for measuring moral development have been developed that 
derive from Kohlberg's theory of moral development but that are more efficient than the original 
interview technique because they use an objectively scoreable format. Well known are the Defining 
Issues Test (DIT), the Moral Judgment Test (MJT), and the Sociomoral Reflection Objective Measure 
(SROM). More recently Kohlberg's Moral Judgment Interview (MJI) manual was used to derive an 
instrument suitable for Rasch analysis: the Moral Judgment Rating Task (MJRT). 
In the this symposium the latest versions each of those instruments will be presented by their main 
developers. Communalities and differences will be highlighted, demonstrations will be given, and the 
rationale behind each approach will be unveiled to provide the audience with a clear (unbiased) overview 
of possibilities to measure moral development efficiently. 
Several issues will be discussed, first by the presenters, but the audience is expected to join the 
discussion afterwards. 
- What psychological functioning is measured (competence, attitude, judgment, cognitions, reflection, 
etc.), why is that important, what feature of the instrument and scoring is precisely responsible for it, 
what evidence supports these claims? 
- What kind (aspect, definition) of development is implied? Is the instrument sensitive to developmental 
differences related to age, interventions, education, faking, etc.? 
- What aspect of the socio-moral dimension is measured (morality, convention, conformity, 
intentionality, behavior, etc.), why is that important, what feature of the instrument and scoring is 
responsible for it, what evidence? 

Paper 1: The Moral Judgment Test 
Georg Lind 

The Moral Judgment Test is a functional test designed to assess the ability to use moral orientations in 
decision-making. Traditionally, morality has been defined in basically two different ways, first as rule
conformity, and second as good orientations. Both definitions have severe limitations. Therefore, authors 
like Kohlberg have defined morality as the ability to apply ones moral orientations to own judgment 
behavior. While the former two definitions entail classical methods of psychological measurement 
(behavioristic observations and attitude measurement, respectively), the competence definition entails 
new, functional methods of measurement like the Moral judgment Test, which I developed thirty years 
ago. I will discuss its methodology and validity criteria, and report findings supporting its theoretical and 
cross-cultural validity. The MJT has shown to be especially useful for evaluating the effectiveness of 
method of moral education. 

Paper 2: The Defining Issues Test 
Steve Thoma 

The Defining Issues Test (hereafter the DIT) is an often-used measure of moral judgment development 
with roots in the Kohlberg tradition. Over the last 30 years DIT researchers have made significant 
changes in the definition of the underlying construct and no longer is the DIT simply a measure of 
Kohlberg's stages and sequences. Indeed, DIT researchers view the DIT as supporting a neo
Kohlbergian perspective that differs in significant ways from the orthodox Kohlbergian stage model and 
measures derived from other theoretical decedents of Kohl berg. This presentation focuses on the current 
interpretation of the DIT and addresses three main questions: what does the DIT measure; why the DIT 
works; and why DIT researchers believe that the DIT measures what it purports to measure. 
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paper 3: Moral Judgment Rating Task 
Jan Boom 

The Moral Judgment Rating Task is designed to assess moral development as defined by Kohlberg 
(Colby, & Kohlberg, 1987; Colby et a!., 1987). Participants are presented with several short dilemmas, 
each containing two conflicting moral values, followed by a series of reactions, supposedly from other 
respondents (e.g. students in some other school), favoring the first value and a series of reactions 
favoring the second value. The dilemmas (e.g. the famous Heinz dilemma, and the Judy dilemma) and 
the accompanying reactions were derived from the Moral Judgment Interview manual (Colby et a!., 
1987); more dilemmas can be added. All reactions are stage typed. Each reason given represents one of 
the stages of moral judgment as defined in Kohlberg's system. 
As usual (see other presentations in this symposium) these reactions, presented as assertions made by 
others, have to be evaluated somehow. However, the response format is new because we wanted to be 
able to conduct a Rating Scale analysis on the raw item scores (Wright, & Masters, 1982). The response 
categories are meant to form a simple rating scale 
Scoring can be simple (quick and dirty) by just averaging over all items or complex (using Rasch 
analysis). Complex scoring, which is the basis for simple scoring, will be related to an explicit 
developmental model for stage-wise development in which stages are seen as markers along a latent 
developmental dimension leadsing to a sort of overlapping waves model of development. 
Illustrations with real data will be given. 

Paper 4: The Sociomora l Reft ectjon Measure - Short Form Objective (SRM-SFOl 
Daniel Brugman, Rik G.J.C. Beerthuizen, Karen S. Basinger & John C. Gibbs 

Two of the most well-known and widely used instruments to measure moral reasoning in adolescents 
and others are the Sociomoral Reflection Measure - Short Form (SRM-SF) and the Sociomoral Reflection 
Objective Measure - Short Form (SROM-SF) . The SRM-SF is a dilemma-free interview measure, whereas 
the SROM-SF questionnaire includes two moral dilemmas. Both instruments have been found to be 
reliable and valid measures of moral reasoning in adolescents, although they differ somewhat in their 
strengths and weaknesses. Our aim in this paper is to introduce and evaluate a new assessment method 
for use with adolescents and others, namely, the Sociomoral Reflection Measure - Short Form Objective. 
The SRM-SFO was constructed to combine the best of both (SRM-SF and SROM-SF) instruments. The 
SRM-SFO can be easily and quickly (10-15 minutes) administered in large sample research even with 
young adolescents, delinquents or other adolescents with an educational delay. The question that needs 
to be answered is: Does the SRM-SFO measure moral reasoning in a reliable and valid way? 
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Session 34. Moral upbringing and interventions in the family 
Session Date: 03/07/2009 
Presentation time: 15:30- 15:50 
Papers 

156. Fostering moral judgment competence of prisoners as goal of education 
processes during rehabilitation 
K.H . Hemmerling 
University of Constance, Berlin, Germany 

This paper describes the implementation process of the 'Konstanz Method of Dilemma-Discussion 
(KMDD)' in a German remand prison setting. This is to foster offenders' mostly weak moral judgment 
and discourse competence. Guiding theory of the illustrated research is the 'Dual-aspect-theory of moral 
judgment behavior' by Georg Lind. Results of pre-and post-tests with the Moral Judgment Test (MJT) are 
presented. Furthermore, positive side effects of the KMDD for rehabilitation are described (e.g. 
decreasing violence in prison, advanced moral atmosphere, increasing well-being of prisoners). In 
summary, it seems that the KMDD can be used efficiently in prison context. 

110. Darwin's 'moral sense' and early development 
F, Narvaez 
University of Notre Dame, Notre Dame, United States of America 

Darwin's 'moral sense' is often interpreted from the perspective of adult behavior and data. This paper 
points to the caregiver-child relationship as foundational for an individual's moral sense. In this view, all 
of the characteristics Darwin attributed to the components of moral functioning have their beginnings in 
the early years of life (social pleasure, empathy, sharing, memory, social concern, habits). Moreover, the 
environment of evolutionary adaptedness, now specified for infants by anthropologists (Hewlett & Lamb, 
2005), along with the understanding of mammalian brain needs (Lewis et al., 2000; Panksepp, 1998) 
offer a framework for examining well being in early life. 

144. Home education and the conditions for moral development 
C.L.H. Howell 1, M.S,M, Merry2 

1Northern Illinois University, DeKalb, United States of America 
2University of Amsterdam, Amsterdam, The Netherlands 

Despite philosophical and religious diversity, homeschooling families in the United States, Europe, and 
elsewhere share common aspirations for children's moral development. This paper identifies common 
goals and explores conditions conductive to their achievement. Drawing on self-determination research 
and studies of parenting and socialization, a 'model home learning environment' is proposed, comprised 
of societal conditions and family characteristics favorable to realization of these common aims. As home 
education grows in popularity, this model can be used as a policy tool to promote favorable outcomes. 

163. Moral education using movies and television series: a perspective based in Mary 
Brabeck · s findings. 
J.J.J.M.F. Michel Farina, A. Hellemeyer, D. Frankenberg, G. Salomone 
University of Buenos Aires, Buenos Aires, Argentina 

From the first on-screen Freudian slip, which appeared in Georg Wilhelm Past's 1926 film, Geheimnisse 
einer Seele (Secrets of a Soul), movies have become an exceptional medium for the exploration of 
moral-ethical-psychological issues. Unfair Discrimination, Sexual Harassment, Multiple Relationships, 
Conflict of Interests, and Cheating in Education are some of an array of topics that have become central 
to the conflict presented in numerous films. Furthermore, over the last few years, this phenomenon has 
exceeded the limits of the movie industry and moral/ethical conflicts have begun to appear regularly in 
popular television series. Scintillating episodes from series such as CSI, The Sopranos, In Treatment, 
House MD and Grey's Anatomy have brought these matters into the homes of a far-reaching and diverse 
audience. Despite the ample amount of investigation done in this area in Latin America, and in particular 
in Argentina, the absence of translations of said material has impeded the diffusion of this research on an 
international scale. This paper deals with an investigation on works by Latin American professionals using 
the REST (Racial and Ethical Sensitivity Test) methodology developed by Mary Brabeck and overseen by 
the Science and Technology Program of the University of Buenos Aires (UBA). 
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Session 35. Individual's moral functioning (moral judgment, identity, behavior) 
Session Date: 04/07/2009 
Presentation time: 08:30- 08:50 
Papers 

177. Person and personalization: on Kohlberg's Kantianism 
R. C. Jesus 
Lisbon University, Pombal, Portugal 

Kohlberg's metaethical principles rely, to a great extent, on Kantian moral philosophy, and thereby entail 
a fundamental paradox that is apparent in the tension between structures and processes, between 
morality and moralization, between person and personalization. In his moral writings, Kant insists on a 
formal and universal construal of morality, emphasizing its absolute lawfulness and necessity for all 
rational beings. In contrast, in his educational and anthropological reflections, Kant elaborates on the 
dynamic dimension of 'humankind' as essentially educable, laying the foundations for an epigenetic 
description of our becoming persons, inviting a new angle to consider constructivism and universalism. 

122. Headscarf: a 'civilization test' for the civil society 
A. Gulerce 
Bogazici University, Istanbul, Turkey 

European civil society, which is a normative construct itself, relies on a peaceful, respectful and self
organized public space, and attempts to construct its governable subject as a self-disciplined and 
civilized agency by definition. It necessitated secularization from institutionalized religion, but also 
superimposed its universalist and top-down regulatory social order, and overlooked the particular 
historical conditions of its own modernity. Yet, as in the case of headscarf controversy, for instance, 
alternative modernity experiences further accentuate the dichotomic structures of the early and late 
industrialized/ civilized/secularized societies. The paper examines the emergence, and theorizes the 
signification, of the headscarf in Turkish society in relation to the debates in the Western world. 

173. After multiculturalism: moral education, recognition and belongings 
J.J , Seidler 
Goldsmiths' University of London, London, United Kingdom 

Drawing upon the crisis in British Multicultural thinking and practice that was exacerbated with the 
London Bombings that I explored in URBAN FEARS AND GLOBAL TERRORS: Citizenship, Multicultures and 
Belongings after 7/7 (Routledge, 2007), this paper explores relationships between citizenship, 
multicultures and moral education. It argues for a vision of critical multiculturalism that goes beyond the 
terms of liberal tolerance, while at the same time acknowledging the resources liberalism has given to a 
younger generation of Muslims who seek recognition for their complex identities and think across the 
boundaries of culture and religion. There are significant issues of gender, since it is often young women 
who enter universities to study the social sciences while young men seek other career paths. Pressured 
by local histories since 9/11, young Bangladeshi women often feel more identified with Islam as part of 
their identities as British Muslims than they do with their cultural inheritances. But they seek respect and 
recognition for their religious beliefs and so for space within the secular discourses of multiculturalism. 
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Session 36. Symposium 161: Moral functioning in peer relations 
Session Date: 04/07/2009 
Presentation time: 08:30- 09:45 

Symposium: School climate, peer relations, and promoting pro-social growth 
S.H. Huerta1

, B.W.S. Sokol2
, N.H. Homa2

, A.H. Higgins-D'Aiessandro3
, P.G. Guo3

, W.A. Althof" 
1Arizona State University, Tempe, United States of America 
2Saint Louis University, St. Louis, MO, United States of America 
3Fordham University, Bronx, United States of America 
4University of Missouri - St. Louis, St. Louis, United States of America 

As communities and schools search for better ways to promote social responsibility and pro-social values, 
research and educational initiatives on school climate have begun to garner a great deal of attention. The 
present symposium explores various facets of school climate, particularly those that deal with students' 
peer relationships. In the current literature this social-relational dimension appears to have much in 
common with earlier accounts, particularly within moral psychology, on 'moral atmosphere' and 'sense of 
community'. This work, in turn, can be traced conceptually to the seminal research of developmental 
psychologist, Jean Piaget (1932), and the role that different forms of social relationships (with both care
givers and peers) have been shown to have in children's moral growth. The present symposium begins 
with a description of the various definitions of school climate, including its multiple dimensions, and 
different measurement strategies. Two presentations follow this discussion, each targeting important 
features of school climate that have been empirically validated. 

Paoer 1: School climate: What is it? How is it measured? 
Homa, N., Huerta, S., and Sokol, B. 

School climate is a multidimensional construct that has evolved over the past century. In this 
presentation, we will provide a brief history of school climate, beginning with some of Perry's and 
Dewey's early statements about school environments and their influence on learning, continuing to more 
contemporary claims about its importance to moral and character education. As research on school 
climate has progressed, findings indicate a significant relationship to academic achievement, number of 
student suspensions, drop-out rates, and health behaviors. More recently the focus has shifted to 
exploring the link between school climate and students' moral and character development. The success 
of character education and social-emotional learning programs (e.g., Just Community and the Child 
Development Project) has placed a spotlight on the significance of these school-wide initiatives. 
Additionally, No Child Left Behind legislation in the United States requires evidence based school 
assessment to aid in improving schools nationwide. We will discuss the current national school climate 
standards and the struggles that exist between research and policy. Specifically, our discussion will focus 
on the dispute over appropriate school climate measurements. 

Paper 2 - School culture: An asoect of school climate predictive of peer relations 
Higgins-D'Aiessandro, A., and Guo, P. 

The goals of this presentation are threefold: first, to highlight results from three US evaluation studies 
that investigated the impact of a character education intervention on school culture and peer attitudes 
and behaviors; second, to examine differences between the relationship of peer relations to school 
climate and peer relations to school culture that can inform the two concepts and measures to assess 
them; and third, to offer reflections on modeling school outcome, specifically addressing what we know 
about the aspects of schooling we believe are critical for understanding the development of student pro
social attitudes and behaviors. 

Paper 3 - Students' sensr;: of commuhlty : empiri cal and conceptual correlates 
Althof, W. A. 

Schools are a primary social context for children and adolescents. One aspect of school context that is 
potentially important for a wide range of outcomes of schooling is the extent to which a school is a 
'functional community (i.e., an environment characterized by caring and supportive interpersonal 
relationships, opportunities to participate in school activities and decision making, and shared norms, 
goals and values)' (Battistich & Hom, 1997). In schools that show these characteristics, students should 
develop a strong sense of community which again should translate into bonding to school. This paper will 
revisit data sets from longitudinal 'Just Community' elementary school programs in Switzerland. Sense of 
community seems to be a major mediating factor, promoting children's social development and 
developing a supportive school culture. 
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Session 37. Individual's moral functioning (moral judgment, identity, behavior) 
Session Date: 04/07/2009 
Presentation time: 08:30- 09 :45 
Papers 

193. Cross cultural study of faith development in Bosnian youth 
A. Caron, A. Spencer, & A.C.G. Garrod 
Dartmouth College, Hanover, NH, United States of America 

Although it is fourteen years since the U.S. -brokered Dayton Agreement ended civil war in the Balkans, 
hostilities run deep and ethnic tensions persist in Mostar, Bosnia-Herzegovina. Schools throughout the 
country are still segregated . This presentation explores the relationship between war and faith 
development in Bosnian youth. The study draws on the theory of James Fowler's faith development, and 
its subjects are 52 college-age Muslim Bosniaks, Catholic Croats, and Orthodox Serbs. Though the results 
in terms of stage scores are not dissimilar to their American counterparts, the interviews raise vital 
questions about the development of meaning-making in a post-war society. 

175. The reliablity of moral judgements 
A,W. Musschenaa 
VU University, Amsterdam, The Netherlands 

In my paper I will discuss what it means for an intuitive moral judgement to be more reliable than a 
reasoned moral judgement, and how this can be established . A lot of empirical research has been done 
into the reliability of intuitive judgements. The outcome is that in complex cases intuitive judgements are 
superior in reliability to reasoned judgements. However, there are no direct empirical findings on the 
reliability of moral intuitions. 
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Session 38. Symposium 190: Citizenship education and interventions at school and other 
public institutions 
Session Date:_04/07/2009 
Presentation time: 08:30- 09:45 

Symposium: Teaching and learning in citizenship education 
W.M.M.H . Veugelers 
University for Humanistics Utrecht, Utrecht, The Netherlands 

The relationship between moral development and citizenship education has become stronger. The 
concept of citizenship has been enlarged from the state level to the global level. The concept of 
citizenship has been deepened by extending the political level and including the social and cultural level 
of human being. Moral values influence the type of citizenship and citizenship education educators are 
working on (Oser & Veugelers, 2008). Central concepts are democracy, cultural diversity and dialogue. In 
this symposium, we will present three researches that link moral development and citizenship education . 
Moree will present her research on teachers and multicultural education in the Czech republic. Schuitema 
presents his research on moral dialogue in classrooms and learning outcomes. De Groot presents the 
theoretical framework of her research on the development of the concepts of democracy and diversity by 
students. 

Discussant Helen Haste (invited) 
Harvard University 

Paper 1: Czech teachers about multicultural and global education 
Dana Moree, Cees Klaassen, Wiel Veugelers 

Multicultural education was included into school reform in the Czech Republic in 2004 as a cross-curricula 
topic and so Czech teachers have a new duty to implement this discipline into their teaching. This fact 
brings a new kind of moral dilemmas to many of them. This paper presents results of qualitative research 
on teachers' practices with multicultural education. It shows a very strong link between teachers' 
personal experience and the way how they work on the topic and also many uncertainties about how 
they should cope with multicultural education in their teaching . 

.Ei;Jper 2: Teaching moral yalues and multiP- le perspectives in history class: two dialogic approaches to 
citizenship education 
Jaap Schuitema, Wiel Veugelers, Gert Rijlaarsdam, Geert ten Dam 
Graduate School for Teaching and Learning, University of Amsterdam, the Netherlands 

We will present the results of a study on the effectiveness of two dialogic approaches to citizenship 
education. Two curriculum units were developed and implemented in secondary history classes. Students 
discussed moral values and multiple perspectives represented in the subject matter. The two curriculum 
units differed in the balance between group work and whole-classroom teaching, and their effectiveness 
was compared with regular history lessons. The results show that students who participated in the 
lessons for dialogic citizenship education were able to justify their opinion better than students who 
participated in regular history lessons. The results further show a positive effect of the amount of group 
work involved. 

Paper 3: Why we are not democratic yet: The complexity of deyelopJng_a democratic attitude 
Isolde de Groot 
University for Humanistics, Utrecht, The Netherlands 

To be able and willing to become a democratic citizen in a pluralist society, a person needs to develop a 
positive attitude towards democracy and diversity. Elements that are considered prerequisite for a young 
persqn to be willing and able to develop this attitude have been selected. Furthermore, 
conceptualizations of these elements have been specified in the context of the development of a 
democratic citizenship-identity. These specified conceptual izations might be helpful to teachers and 
researchers of democratic citizenship education and multicultural education, who search for ways to 
facilitate the development of a democratic attitude in a pluralist society. 
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43. Promoting moral development through a focus on empathy: a new model for 
counselor preparation 
P.A.L. Logan1

, V.A.F. Foster2 

1 Williamsburg, United States of America 
2The College of William and Mary, Williamsburg, United States of America 

Empathy is a complex, multidimensional process that requires counselors to engage and maintain 
sustained therapeutic empathy. This presentation presents the results of a dissertation study testing the 
effects of an empathy enhanced curriculum infused into core counselor education coursework as a 
specific medium for teaching a balance of sensitivity and fairness in the moral realm of helping. This 
presentation examines the role of empathy in the process of building moral development in counseling 
students engaging in a significant role-taking experience. As foundational to moral development, this 
study explores specific strategies tested to raise empathy within the moral developmental framework. 

86. The role of the clinical education years in developing less tolerant physicians 
S.D.L. Laird, J.H.G. George 
Kirksville College of Osteopathic Medicine, Kirksville, United States of America 

A study of 641 medical students across four years of medical school determined that there were 
significant changes in moral reasoning scores and subscale scores of self-interest, maintaining norms, 
and antisocial (cynicism) as measured by the Defining Issues Test (DIT). During the clinical years, 
student N2 scores dropped while their antisocial scores rose. These changes were correlated with a 
decrease in their empathy scores as measured by the Barrett-Leonard Empathy Scale. This study 
demonstrates a need for addressing the hidden curriculum in the clinical years or face the outcome of 
less tolerant and empathic medical school graduates. 

105. In praise of systematic diversity: a new model for medical ethics education 
M.J. de Bree, M.A. Verkerk 
University Medical Center Groningen, Groningen, The Netherlands 

It seems to be a trend (most visible in the discussion on medical professionalism) to reduce medical 
ethics teaching to (analytical) skills training. I argue that this is a major mistake; in this paper I will 
present an alternative model for medical ethics teaching, which unifies four related but different types of 
teaching, each having its own objectives, its own teaching and assessment methods, and requiring 
different kinds of teaching skills. In comparison with the skills approach, this model has several 
important advantages for the development of teaching programmes, and it does justice to the 
complexity of ethical competence and ethics education. 
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Cultural Identity, Toleration and Contrasting Family Norms 
Brenda Almond 

University of Hull 

Those who would defend liberal democracy in today's changing world face a new toleration debate. 
While we still want to help our children grow up to see the world from other perspectives than their 
own, we are no longer as sure as we were that we know what toleration means, or what it entails. 
Must we approve as well as permit? Must we refrain from judgement? We have become unsure, too, 
whether tolerance is something that is due to people themselves or to their views and opinions. And 
finally, we may wonder how to respond if it should turn out to be impossible to tolerate one group or 
view without discriminating against another. In this lecture I discuss two particular aspects of the new 
toleration debate, both of which involve presuppositions about personal and family life and religious 
and cultural identity. These are a) the moral and political issues prompted by the presence of 
newcomers in societies with different religious and cultural traditions from their own, and b) a new 
and combative form of secularism within those societies. 

Moral Intuitions and Moral Deliberation: 
Studies on Disinhibition, Affect and Cognition, and Unconscious Thinking 

Kees van den Bas 
Utrecht University 

A key issue in the study of moral development is the question whether judgments of morality are formed 
on the basis of careful, deliberate cognitive thoughts or on the basis of more intuitive, gut-based, affect
oriented reactions. A lot of thought-provoking debates have been going on about this issue, starting with 
Aristotle versus Aristippus, famously going on with Kant versus Hume, and more recently with Kohlberg 
c.s. versus Haidt and others. A lot can be learned from these debates. This noted, I propose that now is 
the time to side-step these debates by scrutinizing what people experience exactly when they are 
confronted with moral dilemmas and under what conditions they form moral and justice judgments. I will 
argue that adopting such a perspective on how people deal with moral dilemmas and how they form 
moral and justice judgments may reveal important new ways to understand moral intuitions and 
deliberation. I will illustrate this hypothesis by presenting three recent lines of work, focusing on 
behavioral disinhibition, affect and cognition, and unconscious thinking. 

Toler~nce: the actual history of an idea 
Kees Schuyt 

Raad van State 

Tolerance in Europe originated in the struggle for freedom of religion and conscience, and against the 
oppression and condemning to death of heretics and other religious dissidents. Following the model of 
religious tolerance, I subsequently use the term in a broader sense for political, racial or ethnic 
tolerance. 
The primary characteristic of tolerance is the acceptance of an evil: the deliberate omission of a 
negative reaction to something to which one has real and substantial objections. On the basis of this 
definition, tolerance can be distinguished from mere indifference and instead be seen as always based 
on a comparison between two evils. 
The manifestations of tolerance can be manifold: tolerance as peaceful co-existence, as recognition of 
rights to minority groups, and as a virtue. Tolerance as a virtue is often represented by a separate 
term "toleration", but it is an elusive virtue. The historical influenced ideas can very fruitfully be used 
to analyse and to judge present day discussion on tolerance. The clash between the liberal
individualistic ideology and the communitarian view will be reviewed. 
Finally, the following question will be dealt with: can tolerance be learned? The social reality of a 
pluralist society is complex and requires a huge amount of understanding from its citizens. It requires 
the education of open mindedness. Tolerance in the three graduations distinguished (peaceful co
existence, recognition of the rights of minorities and as a virtue) can help allow this complexity to 
continue. 
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31. A community-centered perspective on the virtue of tolerance 
F.T.M. Willems 
Radboud University Nijmegen, Nijmegen, The Netherlands 

In most contemporary civic virtue theories tolerance has an important place. But two problems with 
calling tolerance a virtue are (1) that tolerance can often not be distinguised from justice, and (2) that 
tolerance is often used as a synonym for moral indifference. In this paper, we try to adopt tolerance in a 
community-centered civic virtues theory. In such a theory, tolerance can be a distinctive civic virtue, that 
is more than accepting differences between one's own conception of the good and the conceptions of 
other people. Being tolerant also means actively trying to understand other people's motives and ideas. 

119. Using interview to get hold of teachers motives for fostering ethical values and 
standards 
A.B. Bigsten 
University of Gothenburg, Falkoping, Sweden 

The theoretical framework for this study is the life-world (Merleau-Ponty 1962, Schutz 2002). According 
to the life-world theory ethics are relational. In my study this means that ethical values and norms 
emerge from concrete intersubjective relations between children and teachers. By doing a pilot study, I 
have tried to get behind the rhetoric when a teacher talks about her motives for fostering ethical values 
and standards. Besides the results from this study, I will discuss how it might be possible to get a deeper 
understanding of teachers' experiences by using interviews as a method. 

143. Language, educational practice, and ideology - preservice teachers as potential 
excluder~ in discourse of human dignity 
M. Tapola 
University of Kalmar, Kalmar, Sweden 

This study aims to analyse how preservice teachers position themselves as actors within the Discourse of 
Human Dignity in Swedish teacher education. The data consisted of letters in which the preservice 
teachers discussed their views on human dignity. The data has undergone linguistic corpus analysis. The 
findings show that several themes are present in the data, for example, a salient theme about selecting, 
ranking and segregating people. However, by using neutral and common action verbs, the contributors 
camouflage their own role as excluders. This discursive norm is problematic because it disguises 
potential threats towards other moral and democratic values in education. 
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Symposium: Moral stages and transitions revisited: theoretical and empirical 
research 
E. Schrader1

, G.M. Minnameier2, H. Eckensberger3 

1Cornell University, Ithaca, United States of America 
2Aachen University, Aachen, Germany 
3Goethe University and German Institute for International Educational Research, Frankfurt, Germany 

These three papers draw together critiques of various explanations of moral stages, their transitions and 
transformations, and the process of change. Starting with Piagetian and Kohlbergian explanations of 
change, Minnameier, Eckensberger and Schrader articulate the deficits of current theoretical 
conceptualizations of transition, and propose new ways of understanding stage structure and change 
processes. Minnameier examines the architecture of the stages and the connections and developmental 
dynamics between stages. Eckensberger examines an action theory reconstruction of the classical stages 
and how psychological concepts like facts/knowledge, control concepts, responsibility, and self-other 
relations are implicated in understanding the relationship between judgment and action, and between 
affect and cognition. Schrader examines explanations of transition from scientific, and social-scientific or 
psychological domains to develop a better understanding of how individuals who are at the edge of moral 
developmental change make moral stage transition. All papers bring together structural developmental 
foundations of moral psychology, yet go beyond strict structural definitions and limits. The idea of 
personal responsibility, social context, and self development are critical to understanding moral stage 
transition. 

Paper 1 : Operations and transitions in moral reasoning - structural develooment reconstructed 
Gerhard Minnameier 

The paper starts from the premise that structural developmental theory is still viable and valid, but that 
Kohlberg has never fully succeeded in meeting its (i .e. his own) criteria. In particular, it has never been 
shown what specific conflicts or contradictions arise at each stage and how they are overcome at the 
following one. As a consequence, it is also unclear to what extent Kohlberg's stages really are 
hierarchically integrated and how the processes of stage transition actually take place. This lack of 
theoretical precision ought to be rectified, and this is what the paper aims at. 

Paper 2: Contextua llsatlon of moral Judgments: something else than moral stages olus context 
Lutz H. Eckensberger 

Basically, the construction of 'types of everyday morality' over the last ten years will be summarized. The 
title connects to the dictum of Gestaltpsychology, that the whole is something else (not just more) than 
the sum of its parts. The construction of the types follows a cultural psychology based upon action 
theory. They first related to environmental issues. Their relation to classical stages will be discussed. The 
types imply moral responsibility and solidarity judgments, and they relate to facts, effects and control 
concepts. 

Paper 3: Living on the edg~unlties and obstacles for stage transit ion 
Dawn E. Schrader 

Over the past several decades, little progress has been made in addressing the question of how stage 
change takes place. Using concepts from social, physical, and environmental science, I propose a new 
model for conceptualizing how transitions occur. I draw specifically on the concept of how the edges of 
moral cognition provide fertile ground for opportunities of transformation. I examine the roles that self
system integrity, supportive and challenging action contexts, sense of moral responsibility, and readiness 
for change, including fear and generosity, play in maximizing what I am calling the 'moral edge effect' for 
transformation. 
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Paneldiscussion 
C.A.M. Hermans, Radboud University 
S. Miedema, VU University Amsterdam, Amsterdam 
W. Veugelers, University for Humanistics, Utrecht 

Interviewed by 
F. Oser 
J. Conroy 

In Dutch education about 65% of the schools are based on a religion. They are not really private 
schools because they are paid by the government and they have to follow the formal curriculum, 
except for religious studies. These religious schools focus on their own pedagogical vision and 
practice. The Netherlands has also public schools and schools based on pedagogical philosophies like 
Montessori, Dalton and Steiner. 
How do these different types of schools deal with issues like moral development, citizenship 
education, diversity, religions, etc.? 
In this panel three scholars will discuss these issues. Hermans is linked to Catholic schools, Miedema 
to Protestant schools and Veugelers to public schools. They will be interviewed by Jim Conroy and Fritz 
Oser. 
In this panel we want to show what kind of debates and what kind of practices there are in Dutch 
Education. 
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Symposium: Dissolving the moral judgment-moral action gap: responding to the call 
for alternative paradigmatic starting points. 
D. Olson, F. Ellertson, N. Williams 
Brigham Young University, Provo UT, United States of America 

Sometimes our starting points in conceptualizing problems create other problems that beg for solutions. 
The Moral Judgment-Moral Action gap seems to be unsolvable through invoking traditional explanatory 
paradigms. Calls for new paradigms of understanding have been issued to account more fully for how the 
gap may be closed. This symposium will offer three papers that build on an alternative starting point for 
understanding the relationship of the ethical to everyday moral decision-making. The approach 
addresses the ontological question of how our concept of what being human means informs both where 
we think the gap comes from and what we think the starting points for solutions are. In response to the 
research that undermines Socrates' idea that "To know the good is to do the good," we affirm the 
possibility that moral action may be "pre-rational", take place prior to, or without the necessity of, 
deliberative reasoning. Specifically, these three papers examine the implications of making a Felt Moral 
Obligation (FMO} "primordial", as fundamental to human being regarding how we sense we should treat 
others. If a case can be made for a sense of Moral Obligation preceding even reason, and if making a 
moral judgment itself may already be a symptom of how we experience a Moral Obligation, then the 
kinds of solutions to the Moral Judgment-Moral Action gap may be different than we had supposed. It 
may be that this alternative conceptualization of the problem even dissolves the gap itself, by seeing 
Moral Judgment as Action already. 

paper 1: 
D. Olson 

If moral education continues to ground itself in making sure students "know the good so they will do the 
good", results will continue to be mixed, with attempts to reach those who don't change being mere 
refinements of how we deliver the knowledge that is supposed to make a difference. An alternative 
starting point for moral education is to see humans as inherently experiencing a sense of ethical 
obligation in either resistant or yielding ways. Such an approach explains differently both successes and 
failures in moral education, and suggests how the individual's moral Way of Being contributes to or 
undermines quality relationships. 

Paper 2: 
F. Ellerton 

If moral action is considered a symptom of something more fundamental "such as the moral orientation 
of a community, a cultural normative imperative, a Moral Personality, an emotional response to 
intuitions" then the moral is not fundamental to what it means to be human. If the moral is not 
fundamental, then all descriptions of ethical-unethical relationships are culture-bound, if not outright 
relativistic. This paper addresses the possibility that while the ethical practices of a culture or community 
may range from being sterile to fertile, the ethical sensibility of an individual remains open to being 
responsive to the Moral Call of the other. 

Paper 3: 
N. Williams 

An ancient problem, "akrasia," has found a contemporary manifestation, the "moral judgment-moral 
action gap". Researchers have noticed anew that people do not always act in accordance with their moral 
principles and impulses. Contemporary analyses ground the problem in our biological nature suggesting, 
in question-begging form, that "some of us can," and "some of us can't". The judgment-action gap has 
its origins in a more profound ontological gap which arises when we attempt to derive the moral and 
meaningful from the non-moral and inert. This paper proposes to dissolve the former gap through close 
analysis of the latter. 
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39. Reading tolerance in Christian schools 
M.A. Pike 
Leeds University, UK, Leeds, United Kingdom 

This paper draws on findings from a one-year (November 2007-December 2008) research project funded 
by the UK's ESRC/AHRC Religion and Society Programme. The research investigated the education of 14-
year-olds in five schools (four in England and one in The Netherlands) with a Christian ethos or 
foundation. The project sought to evaluate how well these young people were prepared for citizenship in 
a plural liberal democracy. The culture, ethos, aims and identity of each school was evaluated and special 
attention was devoted to reading in the arts and humanities, as these value-laden subjects are central to 
children's education as citizens. Research methods were as follows: thematic, content analysis of schools' 
aims, mission statements and core values; semi-structured interviews with school leaders, teachers of 
English and the humanities and 14-year-old students regarding their beliefs, experiences and views of 
school; lesson observation including extensive recording, transcription and analysis of situated classroom 
discourse. The research reported here proceeded, however, on the assumption that young people read' 
far more than words in school: they learn to read the world. The term reading' is therefore used broadly 
here to refer to the interpretation of meanings and values. This research was concerned with how young 
people interpret and respond to the beliefs and values of their school and their society. I consider the 
ways of reading' and thinking about the world (as well as the ways of living in it) that are available to 
young people in different educational environments. The view taken in this paper is that tolerance and 
respect in a cohesive society is entirely compatible with disagreement and that it is possible to behave 
respectfully, courteously and considerately to those with whom one profoundly disagrees about 
important matters. Examples of such tolerant disagreement' from the qualitative data will be given and 
evaluated. 

36. Care reasoning on a professional moral dilemma among first-year nursing and 
social work students 
S, A. Juujarvj1, K. A. Pesso1

, L. Myyry2 

1Laurea University of applied sciences, Espoo, Finland 
2University of Helsinki, Helsinki, Finland 

Recent research has established a development sequence for Gilligan's ethic of care. The aim of this 
paper is to investigate how students' level of care reasoning is reflected in their ethical reasoning. One
hundred twelve first-year students, representing fields of nursing, public health care, social and 
correctional services were interviewed by using Skoe's Ethic of Care Interview (ECI) and a professional 
moral dilemma concerning decision-making on abortion. Students' ethical reasoning varied according to 
the developmental level in terms of perspective-taking and addressing responsibility. Students stressed 
self-determination as an ethical principle across all levels but their justifications varied according to level. 

135. Deliberate promotion of moral reasoning: reflections on a decade of 
intervention research in counselor education 
A, Foster, R. McAdams, III 
College of William & Mary, Williamsburg, Virginia, United States of America 

For over a decade, faculty and students in the Counselor Education program at the College of William & 
Mary have conducted intervention research aimed at promoting greater tolerance and commitment to 
justice by encouraging complex moral reasoning and functioning, cognitive and personality development 
and prosocial skills among individuals in diverse professional roles and settings. Drawing upon current 
literature in moral development, this presentation explores which interventions work, what components 
seem most constructive, with whom, and under what circumstances, with particular attention to 
counseling and therapy. 
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1. The role of moral emotions in adolescents' moral actions 
M.E. Johnston1, T. Krettenauer-2 
1London, ON, Canada 
2Wilfrid Laurier University, Waterloo, ON, Canada 

Research examining the relationship between moral emotion expectancies (the moral emotions 
anticipated in morally relevant situations) and moral behavior has focused on childhood. The goal of the 
present study was to extend this research to an adolescent population. High school and university 
students completed an interview assessing moral emotion expectancies and a questionnaire assessing 
self-reported prosocial and antisocial behavior and self-centrality of moral traits. Results reveal that 
expectations of negative moral emotions were associated with levels of antisocial and prosocial behaviors 
in adolescence. However, contrary to the theoretical expectation positive moral emotion expectancies did 
not predict behavioral outcomes over and above expectations of negatively charged self-evaluative 
emotions. Expectancies of guilt were more strongly associated with antisocial behavior (r = -.290, 
p<.001) than any other emotion expectancies assessed. Interestingly, antisocial behavior was predicted 
by moral emotion expectancies while prosocial behavior was predicted by the self-centrality of moral 
values (i.e. the moral self), suggesting that these two types of behaviors are motivated by different 
processes. The findings suggest that the expectation of certain moral emotions plays an important role in 
moral action. 

99. Generosity and moral feelings: an exploratory study 
V.P.G.P. Pinheiro, V.A.A. Arantes 
University of Sao Paulo, Sao Paulo, Brazil 

We are presenting research done with adolescents of Brazilian public and private schools, in which we 
investigate the psychic regulation role played by moral feelings and the inbreeding of values in the 
human values psychic system. In this research, we have used open question questionnaires regarding a 
generosity conflict, and analyzed the data through the Organizing Models of Thought theory. The results 
clearly show the regulation role played by feelings and values in the human being psyche when facing a 
moral conflict about generosity. This complexity could be notice by the evidence of the integration of 
generosity and friendship values related with the appearece of moral feelings, as guilt and shame. 

165. New directions of moral education: fostering autonomy 
B.L. Latzko 
University of Leipzig, Leipzig, Germany 

This paper addresses the theoretical underpinnings regarding the relationship between moral and 
autonomy development. The aim is to elaborate on the necessity to combine the different theoretical 
approaches to lead to a better understanding of moral development and education. An empirical study 
with 30 students (M=16.7; SD=.SS) that gives empirical validity of the interplay between emotional and 
moral autonomy is presented. The results show a significant correlation between the degree of autonomy 
and the level of moral judgment: r(30)= .68, p < .01. The findings suggest that autonomy contributes to 
moral development and vice versa. 
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Symposium: Packaging boyhood: identity, marketing, and the media 
M.B. Tappan 1

, L.M. Brown1
, S. Lamb2 

1Colby College, Waterville, Maine, United States of America 
2St. Michael's College, Colchester, Vermont, United States of America 

We discuss our forthcoming book, Packaging Boyhood: Saving Our Sons from Superheroes, Slackers and 
other Media Stereotypes. Based on a survey of 600 boys ages 6-18, we examine boys' media and the 
products they consume for messages about what it means to be a boy in contemporary U.S. culture. If 
not images of winning and dominating, boys are bombarded with a face-saving alternative, the slacker. 
We offer a multi-media tour through these messages and identity options to help parents initiate a 
discussion about the ways media works to impact boys' identities and how to engage boys in 
conversation about this impact. 

As educators, psychologists, and gender studies scholars, we have become increasingly concerned with 
the way marketers and the media have eroded the boundary between adult men and boys, increasingly 
selling young boys an identity story that includes partying, pimping, playing people, and slacking. Based 
on an online survey of 600 boys ages 6-18 across the country, who told us what they wear, watch, read, 
listen and do, we've analyzed boys' media and the products they consume for the messages they give 
about what it means to be a boy in contemporary U.S. culture. 

In our research, we found ample evidence that the 'boy box' (a metaphor used by Michael Kimmel and 
other psychologists and sociologists to represent the ways boys are restricted by conventional 
expectations of what it means to be a man) is still alive and well in the marketing and media for boys. 
Boys are bombarded with images of boys winning, dominating, sucking it up, and conquering. On the 
other hand, in recent years, an alternative for boys is promoted as a way of saving face, given the 
pressure the 'box' identity imposes. This alternative, the slacker, allows boys to opt out of competition, 
be with other boys in non-competitive ways, indulge in risk-taking behavior in ways that are minimally 
harmful in the short-term, and negotiate sexual relationships in a way that won't leave them feeling 
humiliated. 

This presentation offers a multi-media tour through these messages and identity options as seen in boys' 
movies and TV, video games, music, magazines, toys, and clothing lines and is intended to open up a 
discussion with the audience about the ways media works to impact boys' identities and how parents and 
guardians might engage boys in conversation about this impact. We pay particular attention to 
marketing techniques that take advantage of boys' need to forge certain identities in childhood and 
adolescence, as well as their need to publicly perform heteronormative masculinity. If culture can be 
defined as the intentional worlds we create, our analysis is an attempt to question how these intentions 
contribute to the everyday warnings boys get about how in Peter McLaren's words, to 'live the popular'; 
that is, to be the boys who, in U.S. culture at least, have social and cultural capital. 
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Symposium: Are dominant moral education theories biased against the worldview of 
many participants in American education? 
M.J.R. Richardson, B.D. Slife 
Brigham Young University, Provo, Utah, United States of America 

Moral education in America was founded on the assumption that a common ground, non-sectarian 
education was possible. However, America has a long history of educational conflict regarding claimed 
exclusion of religious or nonreligious groups. This paper will: 1. Briefly trace historical shifts from 
conflicts between religions to conflicts between theistic and naturalistic worldviews, 2. Address the 
question of whether these worldviews are compatible or incompatible, 3. Explicate some of the dominant 
assumptions associated with these worldviews in current moral education theory, in light of contrasting 
alternative assumptions, and 4. Suggest a possible model for an inclusive dialogue between these 
worldviews. 

160. Virtue, morality and moral reasoning of KMUTT's students. 
J. Kanjanakaroon 
King Mongkut's University of Technology Thonburi (KMUTT), Bangkok, Thailand 

The aim of this research is to study the KMUTT students' opinion on the moral reasoning and the 
perception of wellness and happiness in society using quantitative and qualitative methodology. The 
sample of 383 students at KMUTT was used. The instruments used to collect the data were 2 sets of 
structured questionnaires based on Kohlberg's idea and the social and economic public policy 
respectively. The data analysis involved fundamental statistical analysis and Pearson's Product Moment 
Correlation Coefficient. Field data were collected by focus group discussion with 10 groups 
(approximately 8-10 persons per group) of key informants, who were KMUTT students in the subject 
area of Man and Ethics for Quality of Life. These were analysed and synthesised by content analysis and 
inductive analysis. The results of the research, both statistical and descriptive data, revealed that the 
level of students' moral reasoning was at a Post-Conventional level (=4.56) and their perception of 
wellness and happiness in society was almost high (= 3.74). The relationship between moral reasoning 
and the perception of well ness and happiness was positive with p < .001, r =.56; the higher the level of 
moral reasoning that students have, the better the perception of wellness and happiness in society that 
they possessed was. Moreover, their opinions on the meaning of virtue and morality were both in 
abstract and concrete terms. Students agreed that virtue and morality are useful for them and society. 
As for the creation of virtuous and moral society, the students are of the opinion that the practice sharing 
and the basing of all social activities on virtue and morality are to be emphasized. 

179. Conceotion of tolerance and moral education in Japan 
F. Ohnishi 
Tokyo Future University, Saitama, Japan 

Japan has been understood as a racially homogeneous nation, but historical, political and economical 
investigations show that it was not homogeneous but divergent. The diversity had been formed 
historically, politically and economically. I investigated how the diversity was treated politically and in 
education settings. I propose strategies for a happy life for those people in Japan and those who could 
contribute to creating Japan who could serve for the peaceful worlds. 
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Symposium: The self model in moral psychology: current issues and future prospects 
T. Krettenauer. Wilfrid Laurier University, Waterloo, Canada 

This symposium presents up to date research on the 'Self Model of Moral Functioning' as introduced by 
Augusto Blasi 25 years ago. Although this model has been quite influential in moral psychology, many 
important issues remain open: What dimensions make up the moral self and how are these dimensions 
interrelated? What is the role of the moral self for moral functioning that is not directly linked to behavior 
(e.g. emotions)? How does the moral self develop? These and related questions will be addressed in 
order to further promote the self model as an integrative framework for moral psychology. 

Paper 1: Moral self characteristics and antisocial behaY.i.Qr 
Daniel Brugman, Machiel de Klerk, & Linda Mulders 

According to Blasi, a moral identity is organized around moral commitments. A new measure based on 
the Good Self Assessment interview and the Moral Self Relevance scale is introduced, which besides 
moral self relevance also operationalizes moral self valuation and moral self complexity. The structure of 
the new measure will be investigated and relationships between moral judgment, different moral self 
characteristics, self-serving cognitive distortions and antisocial behavior in adolescents are investigated. 
This presentation focuses on which moral self characteristic is the best mediator between moral 
judgment and antisocial behavior. 

Paoer 2: Moral self and moral emotions 
Tobias Krettenauer 

When Blasi introduced the concept of the moral self it was intimately linked to the notion of 
responsibility. This linkage is taken up by the present study. Three layers in the development of the 
moral self are distinguished that come with an expanded sense of responsibility (intention, volition, 
identity). Moreover, it is argued that self-evaluative emotions rather than judgment or behavior best 
indicate responsibility-taking. Based on a sample of adolescents, it is demonstrated that both self
centrality and self-integration of moral values are systematically related to self-evaluative emotions. 
The study points out important linkages of self, responsibility and emotions that provide a promising 
avenue for studying the developing moral self in an integrative way. 

Paper 3: A 0-sort assessment of the moral self 
Dan Lapsley, Patrick L. Hill, Laura Nawrocki, & Paul Stey 

The Self Model has proven influential in conceptualizing the motivational linkage between moral 
reasoning and action and for underwriting the current interest in moral personality and identity. After 25 
years the value of the model for generating new perspectives on moral functioning has been vindicated, 
although certain challenges have also come into clearer focus. We review a number of challenges to the 
Self Model, but focus mostly on the problem of assessment. We describe a new approach to assessing 
moral identity by means of a Q-sort, and report encouraging evidence of its validity. 

Paper 4: Agency and communion: competing or synergistic? 
Larry Walker, Jeremy Frimer & William Dunlop 

Self-interest and moral imperatives typically are in tension. We propose, however, that the 
development of a mature moral identity transforms the antagonistic relationship between personal 
and moral concerns into a reconciled synergy. This reconciliation reflects moral centrality-the extent 
to which morality is central to one's identity. In a series of studies, we assessed moral centrality by 
the implicit values advanced in individuals' self-understanding and goal motivation. Results indicated 
that the tendency to meaningfully coordinate agentic (self-interested) and communal (concern for 
others) values positively predicted moral behavior. The adaptive reconciliation of agency and 
communion in moral identity development has considerable promise in explaining moral motivation. 

Discussant: Augusto Blasi 
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5. The trouble with teaching ethics oo trolley cars and train tracks 
S.S. Seider 
Boston University, Boston, United States of America 

I retrieve a traditional ideal of values education - that of self-understanding - and ask what has come of 
it of late. I argue that a liberalist-inspired 'positive psychology' has yielded a conception of self
understanding that involves a drastic rupture with an older, more deeply entrenched Aristotelian 
conception. Thus, some hard choices must be made if we still think that values education should aim, 
either primarily or secondarily, at self-understanding. I explore what some of those choices are and how 
we should react to them. Finally, I elicit some of the educational implications of the two conceptions. 

23. Examining the character education movement in America: from the perspective 
of cultural circuits 
Yun Wen Chan 
Chia-Yi, Taiwan 

The current character education movement in America has been promoted actively under interactive 
advances of both governments and private institutions since the 1980s. Renaissance of character 
education gradually formed a particular consumption culture. To analyze the cultural phenomena, the 
author regards character education as cultural production and adopts cultural circuit models for 
interpretations. Production of character education arises from complicated give-take relationships due to 
political, economic and multi-religion factors. These interest circuits form a wider cultural circuit. 
Demonstrating character education with cultural description provides critical views to help participants 
within this circuit reflect on those unnoticed social factors except for educational purposes. 

157. School policies and students' honesty: the case of Iran 
M.S. Soltan-Zadeh 
Florida International Univeristy, Miami, United States of America 

This qualitative study examines the experiences of five high school students in the city of Tehran, Iran 
regarding honesty and school policies. The sample is purposeful and is selected based on students' self 
reported discomfort with school policies and its perceived 'deceptive' environment. The results show that 
strict moral guidelines that do not leave space for multiple interpretations and personal judgments could 
prove to be counterproductive. In other words, uncritical adoption of simple ethical standards might force 
some of the students to become more secretive about their personal and family lifestyles, and some 
might consider to lie themselves out of trouble instead of coming to conflict with policies that they deem 
as 'unfair'. 
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61. Adolescent aspirations for change: tolerance and creativity 
S.M. Moran 
Stanford University, Cambridge, MA, United States of America 

In a sample of 270 American adolescents, most aim to fit in and have 'a good life' . But 9%, who tend to 
be older and more other-oriented, forbear the tensions of uncertainty and ambiguity to bridge across 
differences (tolerance), focusing on peace, justice, racial unity, or immigrant inclusion. And 11%, who 
tend to be more self-oriented, attempt to expand the bounds of societal acceptance of new ideas 
(creativity) through the arts, psychology, or the media. This mixed-methods study shares differences in 
these two groups in how they talk about their aspirations, reasons and supports; and in their senses of 
identified purpose, life meaning, and life satisfaction. 

100. The diversity of value meanings and its relation to the complexity of moral 
reasoning 
A,O. Ojala, L.M. Myyry 
University of Helsinki, Helsinki, Finland 

This study is about the diversity of value meanings in two countries (Estonia and Finland), and about the 
relation between the diversity of value meanings and the complexity of moral reasoning. The university 
students (Estonia N=103, Finland N=138) gave associations to seven values from the Schwartz Value 
Survey (social justice, broad minded, unity with nature, ambitious, successful, helpful and authority) and 
the Estonian respondents fulfilled the DIT test. It is expected that the diversity of value meanings is 
comparable between the two countries and that the diversity of value meanings is consistent with the 
complexity of moral reasoning. 

101. Positive disintegration as moral development 
F.B. de Mink1, G.M.C. van der Kaaij2 

1M.O.O.I., Deventer, The Netherlands 
2MOOIBegaafd, Deventer, The Netherlands 

Dabrowski's (1970, 2008) Theory of Positive Disintegration (TPD) is based on personality development. 
The theory sees emotion as the motor of development. A gifted individual experiences overexcitabilities 
in the intellectual, imaginational and emotional domains, in which the 'third factor' develops the moral 
self. Human drives and emotions can be transformed to refined, voluntary forms in which empathy, 
responsibility, citizenship and authentic behavior flourish. It is through inner conflict or intense periods of 
depression, positive maladjustment and (healthy) psychoneurosis that individuals grow to a higher level 
of personality. 
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92. Studying development scientifically in different domains 
M.L.C. Lamport Commons1

, J.G.M. Miller'\ A.L. LoCicero3
, P.M.M. Marie Miller1

, S.G. Ghuloum4
, A.B. 

Bener5, F.T.B. Burgut6 

1Harvard Medical School, Cambridge, United States of America 
2Dare Institute, Cambridge, United States of America 
3Endicott College, Beverly, MA, United States of America 
4Rumailah Hospital, Hamad Medical Corporatio-n, Doha, Qatar 
5Hamad Medical Corporation & Weill Cornell Medical College, Doha, Qatar 
6Weill Cornell Medical College, Doha, Qatar 

Paoer 1: Studying Development Scient ifically In a Strongly Collectivi st Culture 
Alice LoCicero 

Studying the development of moral and ethical complexity in cross-cultural contexts where there is a 
strong collectivist philosophy and little previous accessible data presents a huge challenge. Such studies 
demand a multi-stage process in the evolution of appropriate tools. Simultaneously, the researcher's 
institution often pressures the researcher to use existing tools even when there is little past research to 
support this use in similar settings. The researcher's dilemma is balancing the institutional demands for a 
science they recognize, with the goal of achieving ecologically valid developmental data. I will discuss, as 
a case study, my own research In Sri Lanka. 

Paper 2: Ratings of therapeutic boundary excursions differ w.lth culture 
Patrice Marie Miller, Suhaila Ghuloum, Abdulbari Bener, Michael Lamport Commons, & F. Tuna Burgut 

Ratings of perceived harmfulness and professional unacceptability of boundary excursions of hypothetical 
mental health providers with patients were obtained for the US and Brazil on the one hand, and for Qatar 
on the other hand. There were only minor cultural differences between the US and Brazil, so their data 
were combined. Ratings from Qatar showed 67/170 significant differences from the US/Brazil ratings 
(using a Bonferroni-corrected procedure) . In examining applied moral issues such as these, values are 
more culturally determined due to an inherent property of the mental health provider - patient 
interaction. 

Paper 3: Timing in Moral Decision Making and It's Affect on Stage of Performance 
Jonas Gensaku Miller & Michael Lamport Commons 

The 'trolley' and 'foot bridge' moral dilemmas require sacrifice of one person to save five: one by 
throwing a switch (they do), the other by pushing someone off a bridge (they do not). Each activates 
different brain regions. A small delay converts the foot bridge problem into the trolley one, increasing 
activation in the frontal lobes. This phenomenon is due not only to calculating, but also managing 
emotional and cognitive conflict between competing processes in the brain. This paper uses the Model of 
Hierarchy to predict a different stage for increased activity in each brain region and its subsequent 
behavior. 

Paoer 4: Moral Development versus Moralizing 
Michael Lamport Commons & Jonas Gensaku Miller 

This paper highlights the differences between moralizing and moral development in their approaches to 
moral issues and education. The authors describe moralizing as advocating one or more positions on 
moral issues as superior to others. Moralizing is extremely sensitive to culture, local situational factors, 
roles that one plays in society, or the role that the society plays in the world. On the other hand, moral 
reasoning and judgment is stage dependent and includes all possible positions. The developmental 
sequence is also constant across cultures. Therefore, how arguments are constructed is the determining 
factor of a person's moral stage of development. 
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59. College students' perceptions of moral qualities in a college-age television show: 
differences and predictors 
T.S.B. Bock1

, R.J.G. dr. Glover2
, L.C.G. dr. Garmon3 , K.D. ms. Deutsch\ N.A. ms. Arola 1 

1University of St. Thomas, St. Paul, MN, United States of America 
2University of North Texas, Denton, United States of America 
3Salisbury University, Salisbury, United States of America 

The purpose of the study was to examine differences and similarities in morally-related perceptions that 
university students have of human interactions perceived in a television show about college-age youth. 
We specifically explored which of several variables predicted participants' perceptions of the show's 
ethical content. Participants completed the Rating Ethical Content Scale (RECS) after watching the pilot 
episode of the television show Greek. Participants then completed measures of short-term memory, 
moral self-concept, empathy, and comprehension skills. The degree to which participants perceived 
moral qualities in the television show was predicted generally by school and gender. 

170. The attitude of Israeli Arab and Jewish adolescents to values 
Z.G. Gross 
Bar- Ilan University, Ramat-Gan, Israel 

The aim of this research is to investigate which values are considered more important to Arab and Jewish 
students (N=503) in state schools in Israel, and how these choices differ by nationality, gender and 
religion. The findings show that whereas Jews endorse more auto-centric intrinsic values, the Arab 
students endorse nomo-centric extrinsic values. However, differences in gender and religiosity are 
apparent. As a minority group that belongs to a traditional society that strives to adapt to neo-liberal 
Israeli society, Arab students endorse the extrinsic values, which are functional and have the potential to 
help them to achieve, succeed and survive. 
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28. Should we tolerate mere tolerance? conceptual and educational reflections on 
changing attitudes and practices. 
G.D. Haydon 
Institute of Education University of London, London, United Kingdom 

In this paper I seek to clarify, not the practice of toleration, but the attitude of tolerance. This can be 
understood in contrasting ways, either as an attitude parasitic on some form of disapproval, or as a non
judgmental attitude involving no disapproval. Considering both of these senses, I argue that tolerance is 
sometimes an appropriate and desirable attitude, sometimes not. As educators, we should encourage 
tolerance where it is appropriate and desirable, but we should not be content with mere tolerance where 
there are more positive attitudes to be aimed for. 

150. Moral purpose, college and beyond: a longitudinal study 
W. Brandenberger, K. Lapsley, L. Hill, A. Bowman 
University of Notre Dame, South Bend, United States of America 

This paper presents a developing research model and select findings from the Notre Dame Study of Moral 
Purpose. Purpose is an integrated and far-reaching construct central to conceptions of human flourishing. 
And college experiences present important opportunities to foster a lasting sense of purpose. To examine 
such processes, we have begun a longitudinal study, following over 1000 participants who entered 
college in 1990. Our findings suggest, for example, that students oriented to social purposes during the 
college years, and those who engage in forms of service, show higher levels of generativity, personal 
well-being, purpose, and/or integrity thirteen or more years after college. We will share our research 
framework and instruments, discuss implications for practice, and present a call for collaboration. 

189. From moral judgement to moral action- towards a theory of moral functioning 
and moral learning 
R. Beaumaris 
High Capacity, Highland Park, Australia 

This paper will present the doctoral findings of a study that focused on discovering from research 
literature and the lived experience of 22 adults from diverse cultural backgrounds 'what works' in 
translating moral judgement to moral action. It explores, from the scientific, religious and educational 
perspectives', elements of success in moral functioning, with the goal of translating such 'learnings' into 
understanding more about the process of moral learning and moral functioning. A theoretical construct of 
moral functioning developed by Danesh (1994) was used to triangulate data from two surveys and to 
propose a theory of moral functioning and moral learning. 

65 



Friday 

Poster session: Other 
Session Date: 03/07/2009 
Presentation time: 17:00- 18:15 
Posters 

13. How religion impact on teachers' professional identity of character education 
H. M. C. CHEN, P. I. C. Chou 
Institute of Education, National Sun Yat-sen University, Kaohsiung City, Taiwan 

The demands on teachers to devote themselves to character education have recently increased. Based 
on a pilot study, religion can be of great importance, which teachers can integrate with their professional 
identity of character education. The present study was to interpret how religion had impact on teachers' 
professional identity of character education. A qualitative research method was used for the case study. 
The subjects were two elementary-school experienced teachers in Taiwan. Data were collected by semi
structured in-depth interviews and classroom observations. Through data analyses, it was revealed that 
religion played a vital role in teachers' professional identity of character education, comprising of moral 
identity, religious orientation and teaching belief. 

14. Contribution of the subject citizenship education to third-year secondary school 
students case-study analysis from Spain 
C.N. Naval\ E.A. Arbues2

, C.R. Reparaz1 

1University of Navarra, Pamplona, Spain 
2Colegio Jerico, Zaragoza, Spain 

This proposal is based on a research project currently being undertaken, the objective of which is to 
analyse the contribution of the subject, Citizenship education, in relation to the goals for which it has 
been designed: to promote the acquisition of civic understanding among students, and the 
encouragement of social virtues, democratic attitudes and commitment to social needs. In line with this 
objective, a questionnaire was drawn up and administered to 1,557 students in the province of Zaragoza 
(20% of total population) before and after taking the subject. Partial results from this ongoing research 
project will be presented. 

15. Identity and diversity: Hegel, Habermas and Lyotard's discourse of modernity 
C.Y.H. Chen 
Institute of Teacher Education, Taipei, Taiwan 

To overcome the crisis of modernity is an idea shared among all modern and postmodern scholars that 
criticize this theory, but both sets of scholars have adopted quite different paths to solving this problem. 
Habermas considers modernity an unfinished project; he confirmed Hegel's individualized principles and 
worked to remove the instrumental rationality, or the curse of authoritative dominance, by way of the 
self-consciousness. When facing the disadvantages brought by the over inflation of instrumental 
rationality in the modernism, Lyotard has chosen to give up the approach to rationality by attempting to 
replace Apollo's rational tradition by the Dionysian spirits. 

35. Deconstructive justice and tolerance for difference in moral education 
C.P.W. Wang 
National Chung Hsing University, Taiwan, Taichung City, Taiwan 

The plight of human civilization is always as the fatal prediction of Occam's Razor, without doubt, and 
globalizing processes continuingly compel people to confront ethical aporiai of our time, e.g. post
democratic institutions and the clash of civilizations, eco-crises and the deprivation of environmental 
colonization, the anti-global movement and the paradox of multicultural discourse. In this ethical aporiai 
context, we are not living in a universalizing world but a more and more value-conflicting or 
differentializing situation obviously. Therefore, what we need in school citizenship education is not over 
moral codes instruction as usual but turning to cultivate and habitus human tolerance for differences in 
the future. Depending on this point of view, I think Jacques Derrida's deconstruction theory is not only 
can present the problematicity of ethical aporiai, but also to be able to unfold a new horizon of tolerance 
in moral education. 
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78. Analysis of the social virtue of honour in autobiographies of childhood by 
transcultural writers 
C.C. Caro 
Pamplona, Spain 

The purpose of this paper is to enquire into the treatment of the social virtue of honour in 
autobiographies of childhood written by transcultural authors. As social documents that reflect the 
personal and social development of the child, such texts attest to the writers' concerns regarding their 
acceptance within the community to which they belong . 

62. Examination of objectives and content of moral education in the Japanese course 
of study 
N.I. Iwasa 
Reitaku University, Kashiwa, Japan 

More than fifty years have passed since the introduction of a once-a-week 'moral education hour' in the 
formal school curriculum in Japan, but people are not necessarily satisfied with its results. I consider that 
the Course of Study, the basic guideline for moral education in schools, has been partly responsible for 
such results. As the host of the 2010 conference of the Japan Moral Education Society, I chose 'Re
examination of the Course of Study' as its conference theme. My poster will show problems to be 
discussed and my tentative alternative will be given. I would like to hear various comments from 
international participants. 

64. Risky and transgressive behaviors among adolescents: frequency, motivations, 
locus of responsibility and moral evaluation 
~ 
Parma, Italy 

The main aim of this research is to explore and compare the meaning of risky and transgressive conducts 
among adolescents. Risk behaviors are grouped in : Dangerous driving, Sexual behaviors and Addiction 
behaviors. Transgressive behaviors are grouped in: Breaking rules; Aggressive behavior/vandalism. 167 
Italian students (age range 16-20; M=17.09; SD= .58) filled out a questionnaire composed of: 
A) A free association task, which asked to indicate the first ten words that came to mind, thinking to risks 
and transgression. 
B) A battery of questions, which, for each behavior, investigates: Moral Evaluation; Frequency; 
Avoidance; Locus of responsibility; Motivations. Results will be discussed. 

107. Teaching ethics to military officer candidates 
J.P. Bradley, D. dr Lagace-Roy 
Royal Military College of Canada, Kingston, Ontario, Canada 

Many western nations have been offering courses in ethics at their military academies for the past 
decade or more. This paper describes the approach used in teaching ethics to military officer candidates 
in Canada. The major component in this instruction is an undergraduate course taken by all Canadian 
military college students in one of their senior years of study. The course incorporates topics and 
perspectives from the disciplines of philosophy, psychology and sociology. Our paper will describe the 
content of this instruction, the pedagogical techniques used and the challenges of teaching military 
ethics. 

146. Comparative inquiry on death consciousness in China, Korea and Japan by 
association method 
K.K. Kamjzono 
Nagasaki University, Nagasaki, Japan 

Association tests by the cue word 'die' in 50 seconds were carried out in China, Korea and Japan in 2007 
and 2008. Data from Germany in 2003 were also compared. Results: 1. Feelings about death like 'fearful' 
and 'sorrow' are the most frequent response words in each cultural area. In China the 'fearful' feeling is 
dominant, and 'sorrow' is frequent in Germany. 2. Koreans seem to have dense personal relationships 
about death consciousness, because the category [person] is frequent. Furthermore, [explanation] about 
death is common among Koreans, and they recall death [ceremony] frequently compared with China and 
Japan. 
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19. Ethical approach at Brazilian university: can Aristotle and Freud have a dialogue? 
M.J.S.C. Lins, M. Longo 
Universidade Federal do Rio de Janeiro, Rio de Janeiro - RJ, Brazil 

This poster focuses on teacher's training courses and ethics. This research aims to discover the 
philosophical basis of ethics and moral education in training teachers' courses in Brazilian universities. 
Ethics must be taught in Brazilian schools as Transverse Theme. Students must learn values together 
with other school subjects. Semi-structured interviews and training courses subjects were analyzed. It 
was observed there is a lack in this field. Philosophical and psychoanalytic discussion was proposed to 
undergraduate students, and it was clear that Aristotle's theory of virtues and Freud's theory could 
contribute to improving these training courses in order to have better future ethic teachers in the school 
system. 

26. An ecological approach to the development of prosocial and play behavior among 
preschool children 
M.C. Gummeruml, S. Herrington2

, K.S. Schonert-Reichl 2 

1University of Plymouth, Plymouth, United Kingdom 
2University of British Columbia, Vancouver, Canada 

This study investigates how the design of outdoor play spaces can facilitate or constrain the strategies 
children use in their social play relative to peers and play materials. Participants were 3- to 5-year old 
children, who were video-taped in outdoor play spaces. Results show that positive social behaviors were 
more frequent in play spaces (a) which gave children the opportunity to explore their environment and 
find challenging activities and (b) which gave children the chance to manipulate features of the space. 
These results indicate that the design of a play space can create opportunity structures for positive 
interactions between children. 

47. Factors and process facilitating professional competency development of 
education students 
Nuch dr Rotjanalert 
Silpakorn University, Nakornpathom, Thailand 

The purposes of the research 'Factors and processes facilitating professional competency development of 
education students : A case study of Silpakorn University' were 1) To study students' level of professional 
competency 2) To compare students' professional competency as classified by gender, major field of 
studies, parents' educational background, occupation, annual income and the students' grade point 
average priors to entering the university 3) To determine factors as predictors of professional 
competency, and 4) To study processes which facilitate the students' professional competency. Samples 
were taken from 115 fourth year students in the Faculty of Education of Silpakorn University in the 
academic year 2005 derived by simple random sampling for the first phase of study, and for the second 
phase of study purposive sampling of 18 students from 6 major of studies, each consisting of 3 students, 
was used. Instruments used to collect data were 3 sets of questionnaires and 1 interview questionnaire 
constructed by the researcher. Data were analyzed by percentage, mean, standard deviation, t-test, 
One-Way ANOVA and the Stepwise Multiple Regression Analysis. Content analysis was also used for 
qualitative data. 

51. The role of education and religiosity in moral development: a study of Romanian 
university students 
M. Lupu 
Konstanz, Germany 

According to Lind's Education Theory of moral development (Lind, 2003), moral competence is strongly 
influenced by educational processes. On the other hand, the uncritical commitment to religious doctrine 
seems to hamper moral competence. In order to study the interplay of both variables, a cross-sectional 
study was conducted with 477 Romanian students. The results show that a learning environment that 
creates opportunities for responsibility-taking has a positive and the dogmatic religiosity a negative 
influence on the development of moral competence. Moreover, the dogmatic religiosity diminishes the 
positive effects of the learning environment on moral competence. 
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52. Reclaiming indigenous people's rights to culture and autonomy in school 
education in Taiwan 
C.J.H. Chang 
Taitung University, Taitung, Taiwan 

Taiwan is a culturally diverse society. 'The Act of Indigenous Education', implemented in 1998, is aimed 
to reclaim indigenous peoples' rights to culture and autonomy in the education system. The objective of 
the study is to explore how the Act was implemented from indigenous educators' points of view through 
interviews. The major findings are·, with the Act, that indigenous languages and culture got legitimacy in 
school education, but in the highly government-controlled education system, the ideal of autonomy still 
had a long way to go. 

76. The practice of social skills training in a Japanese junior high school 
T.K. Kobayasho1

, Y.W. Watanabe2 

1SHIZUOKA University, SHIZUOKA, Japan 
2Hosei University, Tokyo, Japan 

S.S.GRIN is a social learning theory and method that combines both the perspective and technique of 
cognitive action theory. In this study, we carried out the S.S.GRIN program in a Japanese junior high 
school. The 585 participants (aged between 13 and 15 years) were students who were all from the 17 
classes between the first and third grade. The program consisted of six sessions of 50 minutes. As a 
result, their shyness was improved. 

94. The construction of the idea of toleration in a non-western approach 
S.M.H Hsieh 
National Chi-Nan University, Pu Li Township,Nan Tau County, Taiwan 

Confucianism and Buddhism had a further influence on Chinese peoples' behalf in Taiwan. The purpose of 
this presentation is to explore the concept of toleration in Chinese culture from the thinking of 
Confucians, including the definition, content and the mechanism of toleration. In everyday life, people 
can use toleration as a mechanism to control themselves, include, and make a concession with others. 
This presentation also describes the concepts of Enlightenment, mindfulness, mercy and wisdom that are 
similar to toleration when it is used to let go something unhappy and build harmony among citizens. 

Poster session Moral functioning in peer relations 
Session Date: 03/07/2009 
Presentation time: 17:00- 18:15 
Posters 

69. Gender differences in empathy and prosocial behavior: the influence of school 
culture 
J.J.B. Barr 
Monmouth University, West Long Branch, United States of America 

This was the first study to examine empathy development and prosocial behavior in relation to school 
culture. The dimensions of school culture that focus on interpersonal relationships were positively related 
to empathy but not prosocial behavior. Gender differences were explored and, as expected, girls scored 
higher than boys in empathic responding and prosocial behavior but not school culture. Gender 
moderated the relationship between school culture and empathy. School culture influenced empathic 
responding for more boys than for girls. Socialization experiences involving empathic responding should 
be provided for boys in schools, which might improve boys' emotional responding and empathic 
capabilities. 

111. Lunchtime as a teachable moment for character education 
L.W. Wang 
National Taitung University, Taitung, Taiwan 

This study explores the potential functions of school lunchtime as a moment for character education. 
Using observational and interview data collected from 3 elementary classrooms in Taiwan as cases, the 
study delineates and compares teachers' and schools' different intentions and practices in making 
lunchtime a more educative experience for the pupils, and what the pupils learn from it. Implications for 
school lunch practices as well as other potentially educative (or mis-educative) practices across countries 

69 



are discussed. 

Poster session: Individual's moral functioning (moral judgment, identity, behavior) 
Session Date: 03/07/2009 
Presentation time: 17:00- 18:15 
Posters 

34. How Brazilian high school students are developing ethical maturity 
S.C. Lins, L.N. Nessimian, V.A. Azevedo 
Universidade Federal do Rio de Janeiro, Rio de Janeiro, Brazil 

This poster focuses on high school students' Ethical Maturity. Ethical Maturity is the ability of a person to 
think and behave according to values and to live guided by virtues. A theoretical foundation is Erikson's 
study about identity (1972) and the philosophy of virtues from Aristotle (1992) and Macintyre (1984). A 
methodological approach of this qualitative research were Bardin's (1977) analyses. Semi-structured 
interviews and the study of categories (Family, Religion, Values and Virtues, Politics and Personality) 
gave us information about students' ethical maturity. Results show that they had already learnt virtues 
and values, but they needed to improve their Ethical Maturity development. 

84. Measuring adolescents' moral judgment: an evaluation of the Sociomoral 
Reflection Measure - Short Form Objective (SRM-SFO) 
G.C.J. Beerthuizen1

, D. Brugman1
, K.S. Basinger2

, J.C. Gibbs3 

1Utrecht University, Utrecht, The Netherlands 
2Urbana University, Urbana, United States of America 
30hio State University, Columbus, United States of America 

The Sociomoral Reflection Measure - Short Form Objective (SRM-SFO) is a new instrument to measure 
moral judgment according to the first four stages of Kohlberg's theory on moral development. It is a 
dilemma-free instrument with objective items; making it easy to administer, even in large samples. The 
current study evaluates the validity of the SRM-SFO over a range of heterogeneous samples. To account 
for differences between samples propensity analysis was conducted . Results and implications are 
discussed. 

103. Moral and conventional reasoning in adolescents with and without psychopathic 
tendencies 
R. Abma 1

, M. De Wied 1, D. Brugman1 

1Utrecht University, Utrecht, The Netherlands 

The present study examines the relationship between the moral I conventional domain distinction and 
psychopathic tendencies in adolescents with disruptive behavior disorders (DBD) aged 12 to 15 years. It 
was hypothesized that adolescents with psychopathic tendencies would judge moral transgressions as 
less serious than adolescents without psychopathic tendencies and would be less likely to make the 
moral I conventional distinction. Psychopathic tendencies were measured with the Antisocial Process 
Screening Device (APSD) and moral/ conventional reasoning was measured by four vignettes examining 
both moral and conventional transgressions. The results partly confirm our hypotheses. 

114. Gender and violence conflict resolution: a study about moral thoughts, feelings 
and actions 
V.A.A. Arantesl, U.F.A. Araujo2 

1University of Sao Paulo, Sao Paulo, Brazil 
2School of Arts, Sciences and Humanities, Sao Paulo, Brazil 

This research, exploratory and qualitative, had as main goal to study the psychological processes 
underlying different forms of interpreting violence against women, in an adolescent sample. This 
objective was achieved as follows: a) Identifying the different strategies used for resolving a gender 
conflict, b) Identifying the cognitive I affective links in the relationship between the protagonists, c) 
Identifying strategies for conflict resolution and affective ties. The Theory of Organizing Models of 
Thought was used as a reference, to conduct a qualitative analysis of the opinions of each participant, 
with their idiosyncrasies, and at the same time, detecting similarities and differences between individuals 
in the sample. Also, variables of age and sex were considered. 
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129. Utilitarian moral judgment in school-age children 
S.C. Conqiu, L.S. Surian 
Universita di Trento, Rovereto, Italy 

The present study investigated utilitarian moral judgment in school-age children. Following the 
methodology already used by Pellizzoni, Siegal & Surian (in press) with preschoolers, 103 elementary 
school children (6 to 11 years old) were tested on simple versions of the trolley and footbridge moral 
dilemmas (Foot, 1978; Thomson, 1986). The results show that the majority of the children judged that 
the protagonist should hurt one person, in order to save five others, independently of the context. This 
finding goes against previous evidence reported for young preschoolers and adults, suggesting a 
discontinuity in the development of utilitarian moral judgment. 

153. The relation between maternal collaborative linguistic style and observed moral 
behaviours in young children 
Eric Marx 
Australian Catholic University, Virginia, QLD, Australia 

Abstract 
This study explored the relation between maternal collaborative linguistic style and observed moral 
behaviours in children. Participants were 23 mothers and their children aged between 36 months and 73 
months. Declarative statements, hedges and qualifiers, and first-person pronouns negatively correlated 
with several of the moral behaviour measures, opposite to expectations. Interrogatives, second-person 
pronouns and positive evaluative words positively correlated with several of the moral behaviour 
measures, and imperative statements and negative evaluative words negatively correlated with several 
of the moral behaviour measures; these relations partially supported the hypotheses, and were evident 
particularly in a guided play task. 

154. Relations between personal epistemological beliefs and conceptions of morality 
E.M. Marx 
Australian Catholic University, Virginia, QLD, Australia 

In a sample of 42 Singapore university students, this study examined epistemological beliefs and 
demographics as possible predictors of conceptions of characteristics of morality. Conceptions were 
influenced by absolutist beliefs ('avoid integration' and 'do not criticize authority'): students who scored 
high on these dimensions gave uniformly low levels of endorsement to various possible descriptors of a 
moral person. Also, students who had a strong belief in 'logic, reasoning and understanding' responded 
to an open-ended question on the nature of morality with answers that leaned toward moral absolutism. 
Of the demographic variables, only religious faith related to students' conceptions. 

182. The role of moral development, identity, family, and personality in civic 
prosocial behavior of adolescents 
A.A.J. van Goethem, J.T.C van Hoof, J. Boom 
Utrecht University, Utrecht, The Netherlands 

Why do some adolescents actively participate in societal organizations such as Amnesty International? 
Can such involvement be predicted from moral reasoning, general moral thinking, identity development, 
personality characteristics, and family characteristics? Groups of adolescents who are involved in civic 
prosocial activities will be compared to those who are not. Students aged 13 to 18 will be recruited 
through high schools (senior general secondary education and pre-university education) and through 
societal organizations aimed at the welfare of groups of people. The purpose of this pilot study is to get 
an initial assessment of adolescents' degree of civic prosocial activity in relation to the psychological and 
environmental characteristics just mentioned. 

185. Empathy is related to lower levels of aggression after provocation 
J.L. Vaydich, D.N. Narvaez, A.B. Borrego, E.N. Nye 
University of Notre Dame, United States of America 

Adaptive responding in affect-laden situations is important for moral behavior. After taking the 
Interpersonal Reactivity Index to measure empathy and perspective taking, participants were provoked 
for aggression. Associations among empathy and perspective taking were assessed separately and 
together as they related to aggressive behavior. Although perspective taking and empathy were 
correlated, only empathy predicted aggressive behavior. Being able to empathize may be more helpful in 
decreasing aggressive behavior than perspective taking. 

71 



Poster session: Society, political orientation and moral functioning 
Session Date: 03/07/2009 
Presentation time: 17:00- 18:15 
Posters 

117. Moral conflict understanding of a sample from Turkey 
S.C. Cesur, B.E.A. Altinal, Z.A. Aygul, E.D. Deveci, F.K. Kahraman, I.P. Turgut, Y.O. Yetkinoglu, N.C. Celik 
Istanbul University, Istanbul, Turkey 

The aim of the study is to do introductory research about how morality and moral conflict are 
conceptualized in a sample from Turkey. First, 490 respondents were requested to tell about a moral 
conflict they experienced. The answers were categorized and a moral conflict instrument was 
constructed. Then it was applied to 507 respondents (age range from 18 to 74). Mostly shared 
categories were cheating, problems in work environment, money related problems, violence, justice 
issues, honesty, etc. Intervention to private life was regarded as not so important. Some conflicts 
derived from the previous study were not seen as moral conflicts in this second study, such as work 
ethics, honesty, helping, to live according to one's own values or to tolerate someone different from you. 
Age, gender and education were only differentiated on some moral issues. Findings will be discussed in 
terms of culture and gender. 

166. Development, culture and historical time: the effects of modernization on socio
moral reasoning in China. 
I. Keller1

, F. Fang 2
, M. Edelstein1 

1Max-Pianck-Institute Human Devel., Berlin, Germany 
2Chinese Institute of Natural Sciences, Bejing, China 

The study explores the effects of socio-historical change in Mainland China on the development of socio
moral reasoning in children and adolescents. About 100 participants of four different age groups were 
tested in 1990 and in 2008. Direction of choice, moral judgment, feelings and content of reasoning were 
analyzed. As expected, a greater similarity in the sample of 2007 to the previously assessed Western 
samples occurred. Selfish-hedonistic interests did not increase, but consistent with our expectations role
obligations decreased, both for altruism and friendship. On the other hand - as in the other Western 
samples - close friendship gained greater importance. 
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